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ABSTRACT 
The state of education in South Africa is of nationwide concern and primary school 
learners are at serious risk of not learning to read. The lack of parental involvement in 
children's reading development is one of the main barriers to quality education. 
Mothers are customarily the parent who is most often involved in the reading 
development of children but there has been an increased interest in asserting more 
about how fathers are taking on the reading tasks of children. 
The focus of the study is on the involvement of fathers in the reading development of 
their children and aims to determine the fathers’ perceptions regarding their roles in 
the reading development of their children, the barriers that hinder their involvement as 
well as the benefits of their involvement. The literature review was done using 
Bronfenbrenner’s ecological systems theory as theoretical framework. A qualitative 
research design was employed using phenomenology as a research strategy. The 
research is underpinned by the interpretive paradigm and involved the fathers of grade 
4 learners at a primary school in the Northern Areas of Port Elizabeth, South Africa. 
Data was collected from these fathers by means of questionnaires, group and semi-
structured interviews and narratives. 
The main findings that emerged from the study revealed that fathers’ lack of support 
in reading development was embedded in the fact that they perceived their role as 
provider who underestimated their individual contribution. They acknowledged their 
participation in uncoordinated reading efforts whilst engagement with teacher and 
policy document were also findings that emerged from this study. 
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CHAPTER ONE 
INTRODUCTION AND OVERVIEW 
1.1 INTRODUCTION 
Schools are no longer narrowly seen as an institution with a set of managerial and 
pedagogical skills, but rather as a caring, collaborative educational space which works 
with families and especially mothers to achieve pedagogical decisions for the needs 
of all its learners. However, fathers of the twenty-first century are more involved in 
children’s lives than before (Hook, 2006; Maume, 2011). Even though the timing and 
pace of change varies widely across countries, a change in the role of fathers is 
observed worldwide (O’Brien, Berit & Elin, 2007). Men are no longer expected to be 
exclusive breadwinners but are frequently expected to share the caring responsibilities 
of school work with their partners.  
The term father within the South African context is rather difficult to define or 
comprehend. It does not accurately capture all South African fathers within the general 
context of a family. According to Richter, Chikovore & Makusha (2010), contributing 
biologically to the conception of a child does not necessarily make a man into a 
father. Fatherhood, according to Morrell and Richter (2006), is generally understood 
as “the social role that men undertake to care for their children”. It refers to the physical 
and emotional presence in the child’s life. The above mentioned authors heed that 
cognizance must be taken of the fact that fatherhood goes beyond mere father 
physical presence because “a father might well be physically present, but emotionally 
absent, or physically absent but emotionally supportive”. 
Over the past three decades, research on fathering has gained great momentum 
(Downer, Campos, McWayne, & Gartner, 2008). Father involvement across the 
development of a child has been linked to children’s psychological adjustment (Flouri, 
2008), fewer behavioral problems (Carlson, 2006), higher educational attainment 
(Flouri & Buchanan, 2004), and overall mental health (Boyce, Essex, Alkon, 
Goldsmith, Kraemer, & Kupfer, 2006). The heightened interest in, and great strides 
toward learning more about fathers and their involvement, are exemplified by the 
creation of a peer-reviewed journal dedicated to the exploration of this field, called 
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Fathering in 2003. Still, most research on fathers and children’s outcomes has been 
limited by its focus on the periods of adolescence and infancy. There is much less 
work that highlights fathers in relation to children during the middle childhood period 
who are, basically, in the intermediate phase of schooling (ages 9-13). 
In my classroom, the typical child is raised by either a mother in a single-parent 
household, a grandparent or relative. Many of the learners do not live with a father or 
male caregiver and, therefore, do not have actively involved fathers in their education, 
and more specifically, in their reading development.  
The magnitude of parent involvement in the development of children has been studied 
extensively, illustrating that high levels of parent involvement are associated with high 
and positive levels of academic achievement (Flouri & Buchanan, 2004) and social-
emotional competence (Overbeek, Stattin, Vermulst Ha, Engels, & Rutger 2007) 
throughout childhood and adolescence. However, it is of great importance to consider 
who is actually being studied in such work on parenting. Most research that examines 
the role of parents or parent involvement has included mostly mothers or mother 
figures, rarely including fathers. Yet, these findings are generalized and discussed in 
terms of broader "parent" involvement. In our times of rapidly changing family 
structures, studying mothers alone is no longer enough. It becomes imperative, now 
more than ever, to better understand the role of fathers in children’s reading 
development. Generalizing the effects of mother involvement as representative of the 
effects of overall parent involvement threatens the veracity of the conclusions that can 
be drawn from such work. This tendency also disregards the growing body of research 
that demonstrates that fathers uniquely contribute to their children’s reading 
development as distinct from the contributions of mothers. 
After the 1994 democratic elections, a non-racial education system, based on the 
principle of equity, was instituted and to accommodate this a National Department of 
Education and nine Provincial Departments of Education were established. South 
African legislation since 1994 has introduced important education reforms, which aim 
to improve the partnership between school and family. The South African Schools Act 
(SASA) No 84 (1996:4) describes the concept of a parent; defines basic parental 
duties, sets requirements for schools related to parents’ rights to information and 
affords for parent representation in mandatory School Governing Bodies (SGBs). 
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Additionally, acknowledgment that increased parental involvement received attention 
in current legislation and policy documents, such as the Education (White Paper 5): 
(DoE 2001), Assessment Policy in General Education and Training (GET) and ABET 
(DoE 1998(a), and the Language in Education Policy (DoE 1997:7). All these policy 
documents unambiguously or unreservedly acknowledge that parents play an 
important role in the education of their children and that partnership should be forged 
between the home and the school.  
In a statement released in The Times Newspaper (2012), Education Minister Angie 
Motshekga said that much of the problems at many government schools are likely the 
direct result of a lack of parent involvement, where parents cede their responsibility 
towards their children once they are dropped off at the school gates. According to 
Vogel (2008), parents’ involvement in their child’s learning experiences not only 
improves academic achievement but also has a profound effect on the child’s general 
behaviour. Adams & Baronberg (2014) concur to this statement by adding that parents 
and families have the most direct and lasting impact on children's learning and their 
development of social competence. In the case where parents are involved, children 
achieve more, exhibit more positive attitudes and behavior, and feel more comfortable 
in new settings. Irrespective of the fact that most of what we know is based on mother-
child interactions (Wadfogel, 2006), increased attention has been paid to the specific 
influences fathers have on their children’s reading development. Sarkadi, 
Kristiansson, Oberklaid & Bremberg (2008) agree with the above mentioned author by 
claiming that studies across the world which follow families over time have found 
fathers’ involvement with their children’s reading development linked with their higher 
educational achievement. 
Pattnaik (2013) focuses more on fathers’ involvement in reading and mentions that 
reading activities can lead to both literacy skill development in children and a stronger 
bond between father and child. The author continues by saying that shared book 
reading allows fathers time to share ideas and values and provides a setting for both 
physical and emotional intimacy. Duursma, Pan & Raikes (2008) add another effect of 
the involvement of fathers in reading by noting that shared book reading has facilitative 
effects on children’s language development. 
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As an educator, I discovered a lack of involvement of especially fathers in their 
children’s schoolwork. In an attempt to understand this occurrence at my school, my 
aim with this research was to explore the involvement of fathers in their child’s reading 
development. 
1.2 BACKGROUND AND PROBLEM STATEMENT 
I am a grade 4 teacher at a Primary School in the Northern Areas of Port Elizabeth, 
Eastern Cape, South Africa. Our learners hail not only from the Northern Areas, which 
is a predominantly so-called coloured, Afrikaans speaking area, but also from so called 
“black” township areas in Port Elizabeth. The mother tongue of my learners includes 
IsiXhosa, Afrikaans, Somalian and Arabic. However, within my classroom, the majority 
of the learners’ home language is Afrikaans whilst the Language of Learning and 
Teaching (LOLT) is English. This leads to a language barrier which negatively affects 
the reading abilities of these learners.  
In 2012 I co-ordinated a Parenting Heart to Heart workshop which was part of General 
Motors South Africa Foundations’ (GMSAF) Seeds of Peace Program, which they 
introduced in some schools in 2011. The aim of the program was to equip parents with 
the necessary tools needed in parenting and to partner with the teachers in the 
education of their children. During these workshops which were mostly attended by 
mothers, but had a few fathers in attendance, I realized that the fathers present at the 
workshops are not only unaware of the curriculum being taught at school but also of 
their role in the reading development of their child. These fathers expressed the desire 
and need to assist their children at home, but did not know where to start, when to find 
the time or how to go about making positive connections with the school. In support of 
the views mentioned above, Mavungu (2013) concurs by stating that “fathers do not 
know how a father should behave towards his children as many did not necessarily 
have a father figure in their life”. They mentioned that fathers want to be respected as 
equal partners in raising their children and expressed the need for teachers to talk to 
them about their children. Gross (2014) highlights an important aspect that coincides 
with these opinions by mentioning that fathers are central to the emotional well-being 
of their children, and concludes that if a father is affectionate, supportive, and involved, 
he can contribute greatly to a child's cognitive, language, and social development. 
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Resultantly, one can attest to the positive effects of father involvement in a child’s 
reading development as expressed by Rosenberg & Wilcox (2006) who claim that 
children with involved, caring fathers have better educational outcomes. Taking into 
account the above argument, there is a need for the involvement of fathers (Hennon, 
Olsen & Palm (2008) in their child’s reading. Concurring to these notions, Evans & 
Fogarty (2011) agree that fathers who are involved in their children's schools and 
academic achievement, regardless of their own educational level, are increasing the 
chances of their child graduating from high school. 
1.3 PURPOSE OF THE STUDY 
The purpose of this study was to explore the involvement of fathers in their child’s 
reading. 
The objectives were: 
 Explore the involvement of fathers in their children’s reading development. 
 To explore the benefits of father involvement in reading. 
 Identify the barriers to father involvement and how they can be overcome. 
1.4 SIGNIFICANCE OF THE STUDY 
A study on exploring the involvement of fathers in their child’s reading development in 
a grade 4 classroom will hopefully be valuable in terms of improving the reading levels 
of grade four learners within a certain teaching context.  
Souto-Manning (2010), is of the opinion that all children always find themselves living 
in two worlds, that is, the world of home and world of school.  
Children’s development are influenced by their interactions in each context as well as 
the connections between settings, including joint participation, communication and the 
existence of information in each setting with a bearing on the other setting 
(Brofenbrenner and Morris, 1998). Many fathers want their children to learn more than 
they did and have opportunities that they never had. The challenges for fathers 
increase when their children enter school. Even though a child enters a classroom, 
leaving his or her father’s side for six or more hours a day, the role of a father does 
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not cease to exist, it merely changes. Fathers, parents and families play a critical role 
in their children’s education. Schools simply cannot educate every child independently. 
Schools need support from a variety of resources, the most important being the family 
and fathers’ in particular (LaRocque, Kleiman, & Darling 2011).  In order to achieve 
this goal, schools need to take the initiative to create effective family and school 
partnerships.  
1.5 PRIMARY RESEARCH QUESTION 
A research question guides the sourcing of suitable scholars. In taking an ecosystemic 
approach to father involvement in their children’s reading development as a societal-
related problem at South African schools, the following questions need to be 
answered: 
 What are the perceptions of fathers regarding their involvement in their 
children’s reading development in a grade 4 English Home Language 
classroom? 
1.5.1 Sub-Question 
The following sub-question has been identified to contribute to answering the primary 
research question  
 What are the benefits and barriers to the involvement of fathers in children’s 
reading and how can it be overcome? 
These questions will be addressed as we investigate the opinions of various 
researchers on this topic. 
1.6 THEORETICAL FRAMEWORK  
A theoretical framework is a map or a travel plan (Sinclair, 2007) that guides a study 
and is the frame of reference one will rely on when developing a research design. For 
this particular study, Bronfrenbrenner’s ecological approach was used. 
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1.6.1 Bronfrenbrenner’s ecological theory and father involvement in reading 
Bronfenbrenner (1979,1986) proposed an ecological perspective on human 
development that has become highly influential. His model is perhaps most well-known 
for making distinctions among different ecological ‘‘levels’’ or ‘‘systems’’ as they bear 
on the child’s development. The ecological systems perspective refers to the adaptive 
fit between individuals and their environments. This perspective is particularly 
applicable for exploring fathers’ involvement in their children’s reading development 
and because of its focus on multiple system levels and the interrelationships among 
these systems. This perspective also provides a contextual view that fits with the 
current diversity of family systems and different types of roles of fathers. 
Bronfenbrenner and Morris (1998) propose four levels of systems. The microsystem 
refers to the child’s immediate environments, such as the family. Fathers’ involvement 
in their child’s reading development would establish a microsystem influence on the 
family. Exosystem refers to the events that occur in immediate environments that do 
not directly involve the person. For example, teacher replacement in the child’s 
classroom may not directly involve the father but may have an indirect effect on him. 
The mesosystem involves the interaction of microsystems. For example, the class 
teacher may send reading material for the child and father to engage with, however, 
the timing do not fit with the demands of fathers’ work schedules. The intersection of 
these two systems may have an impact on the individual that goes beyond the 
influence of each individual system. Macrosystem refers to more remote influences on 
individuals such as social change and governmental policy. Bronfenbrenner (1986) 
suggests that fathers’ involvement in their child’s reading development can best be 
understood within the context of this complex array of systems. 
Sanders, White, Burge, Sharp, Eames, McEune and Grayson (2005), claim that the 
most often used approach draws on this ecological approach for its rationale by 
seeking to provide an overlap between the different systems in which a child lives 
through the active involvement of fathers in the classroom setting. Parents, and more 
so fathers, often tend to distance themselves from their children’s education as soon 
as they start their schooling years. This should be the most important time for fathers 
to become actively involved in their children’s education, as they need to be guided 
during their transition from foundation phase to intermediate phases. Positive father 
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involvement in education has a number of beneficial outcomes for children and 
families.  
1.7 CLARIFICATION OF CONCEPTS 
The following concepts compromise the focus of this study and are clarified below: 
 What is father involvement? 
 What is the rationale behind father involvement? 
 Non- involvement of fathers. 
 Intermediate Phase. 
1.7.1 What is father involvement? 
According to Marsiglio, Day & Lamb (2008), paternal involvement comprises aspects 
such as engagement, accessibility, responsibility and cognitive representations of 
involvement. Engagements are direct interactions with children. Accessibility involves 
activities regarding supervision and the potential for interaction. Responsibility refers 
to the father taking final sense of duty over the child’s well-being. Cognitive 
representations of involvement refer to mind states such as anxiety, worry and 
contingency planning related to a child’s well-being. 
Pleck (2010) identifies five key elements of involvement namely:  
a) Positive activity which refers to an engagement that involves activities such as 
playing games, reading books and playing sports together. Jia, Kotila, & 
Schoppe-Sullivan (2012) substantiate this sentiment by saying that father 
involvement in play is associated with increased social competence. Further 
support of this notion is given by Kochanska, Aksan, Prisco & Adams (2008) 
who reiterate by adding that mutually responsive father–child play facilitates 
children's development of compliance and self-regulation. 
b) Warmth-responsiveness speaks of contact such as hugging, showing affection 
and telling the child they appreciate something they have done. According to 
King and Sobolewski (2006) there is a significant indirect effect of frequent 
contact on children’s well-being. King (2006) further adds that there are strong 
associations between frequency of contact and father-child relationship quality. 
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Lamb (2010) adds to this by saying that the effects of parenting time on father-
child relationships and ultimately on child outcomes are mediated by the quality 
of interaction. 
c) Control refers to limit setting and disciplining. According to Holden (2010), 
appropriate control consists of providing support and allowing for the 
development of independence while sometimes setting limits. This means 
providing consistent boundaries for behavior and using age-appropriate 
discipline. The author also adds that appropriate disciplining may take the form 
of teaching the child to be responsible for the consequences of behavior, limit 
setting and removal of boundaries. 
d) Indirect care includes the selecting of child care and the purchasing and 
arranging of goods and services for the child. According to Marotz (2013), 
children’s state of wellness has an unquestionable effect on their development 
and ability to learn. The factors that shape and influence a child’s well-being in 
the opinion of Morotz (2013) includes nutrition, environmental conditions and 
emotional and social wealth.  
e) Process responsibility, e.g. monitoring the above four activities, irrespective of 
their individual involvement in them. This applies to the manner in which a father 
monitors the aforementioned activities regardless of his participation in it. 
According to Rheede (2015), the educational value of fathers reading to children is 
absolutely crucial, but it has the added benefit of building a deep emotional bond 
between father and child. This bond secures a healthy emotional growth which adds 
to the total well-being and increased development of the child.  
1.7.2 What is the rationale behind father involvement? 
There is an increased emphasis on paternal involvement in the lives of children, hence 
this study aims to explore fathers’ involvement in their child’s reading development. 
Father involvement across the development of a child has been associated to 
children’s psychological adjustment (Flouri, 2008), fewer behavioral problems 
(Carlson, 2006), higher educational attainment and general mental health (Boyce, 
Essex, Alkon, Goldsmith, Kraemer & Kupfer 2006). Downer & Mendez, (2005) 
reiterate this by stating that fathers help their children to develop positive self-concept, 
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self-esteem, social competence, empathetic abilities, self-confidence, and emotion 
regulation.  
Supporting this stance, Redpath, Morrell, Jewkes & Peacock (2008) note that the 
presence of a father in the life of a child is said to positively affect the child’s life 
prospects, academic achievement, physical and emotional health and linguistic, 
literary and cognitive development”. This can unfortunately not be said for children 
whose fathers are not involved in their education. There are many reasons why fathers 
are not involved in their children’s education and many disadvantages for these 
children of non-involved fathers. 
1.7.3  Non- involvement of fathers 
Mavungu (2013) states that the phenomenon of absent fathers is prevalent in South 
Africa and has been singled out as a huge social challenge in both the public and 
policy debate. Morrel and Richter (2006), Holborn and Eddy (2011) add by stating that 
South Africa has a large number of absent fathers and consequently children who do 
not have daily contacts with their living fathers. According to Morrell and Richter (2006) 
father absence has two meanings: The first meaning has to do with physical absence 
caused by factors such as “situations of divorce, domestic instability, work, and social 
dislocations, including wars”.  
The second meaning of the concept “absent father” thus refers to a father’s emotional 
disengagement from a child’s life regardless of whether he is physically present or 
distant. There has been much debate about the reasons for non-involvement of fathers 
in their children’s education. These include fathers’ perceptions of their roles vis-à-vis 
their children and the fact that men and women tend to approach parenting with 
different goals, values and styles.  
While few fathers encompassed involvement in care-giving activities, many fathers still 
detached themselves from this type of involvement which they considered naturally 
suited to female partners. By ascribing women’s care ability to nature, fathers did not 
look at care-giving role as a set of skills that can be learned and perfected. Fatherhood 
and motherhood were thus understood as deterministic and static phenomena and 
hence another attribute for their non-involvement. This can be attributed to the fact 
that such fathers did not have a father figure or had an involved father in their lives, 
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which consequently lead to a vicious cycle (Mavungu 2013). According to Van Wyk & 
Lemmer (2009), fathers’ own lack of or incomplete education make them experience a 
feeling of inadequacy and consequently not involved in their children’s lives. 
1.7.4  Intermediate Phase 
Education in South Africa is administered by two national departments, namely 
the department of Basic Education (DBE), which is accountable for primary and 
secondary schools, and the department of Higher Education and Training (DHET), 
which is accountable for tertiary education and vocational training. Prior to 2009, these 
two departments were represented in a single Department of Education (Department 
of Basic Education 2011). For the purpose of this study the researcher will be 
focussing on the DBE and more specifically the primary school.  
According to the National Qualification Framework (NQF), the DBE officially groups 
grades into two "bands" called General Education and Training (GET), which 
comprises grade 0 plus grades 1 to 9, and Further Education and Training (FET), 
which comprises grades 10 - 12 as well as non-higher education vocational training 
facilities. The research study is aimed at the GET band and therefore the emphasis 
will be on such. 
The GET (General Education and Training band) is subdivided further into "phases" 
called the Foundation Phase (grade 0 plus grade 1 to 3), the Intermediate Phase 
(grades 4 to 6), and the Senior Phase (grades 7 to 9). Grade four, which falls under 
the Intermediate Phase and is at the centre of this study, is a very difficult grade for 
learners. The transition from grade three to four is daunting for these learners because 
of the following factors: In grade three, the learners do four subjects, namely:  
 Home Language 
 First Additional Language 
 Mathematics 
 Life skills.  
In grade four they have six subjects namely:  
 Home Language 
 First Additional Language 
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 Mathematics 
 Social Sciences (Geography & History) 
 Natural Science and Technology 
 Life Skills (Personal and Social Wellbeing/ PSW 
 Creative Arts & Physical Education/ PE).  
The assessment programmes for grade three and four is another huge transition for 
these learners. School-Based Assessment is a compulsory component for 
progression and promotion in all the different school phases. In grade three 
assessment is 100% School-Based, whilst in grade four assessment comprises of 
seventy percent school-based assessment and twenty five percent end of year 
examination (National Protocol for Assessment). In grade R-3 the children are learning 
to read as oppose to grade 4 - 12 where they read to learn. Hence the importance for 
children to be able to read by the time they reach grade four. 
1.8 RESEARCH DESIGN 
Scientific research is used to find a solution to a problem or to improve an existing 
solution. It helps the researcher to gain more knowledge on a research problem and 
thus come up with recommendations and conclusions.  
A research design consists of the paradigm informing a study and the methodology 
used in the study, including participant recruitment, data-gathering instrument, and 
data-analysis strategies (Nieuwenhuis, 2007b: 70). 
1.8.1  Paradigm Informing the Study 
Basit (2010) describes a paradigm as a network of beliefs about the nature of the world 
that regulates the thinking and actions of researchers. The paradigm that informs this 
study is the interpretive paradigm, because it is an in-depth study of human behaviour 
based on the experiences and perceptions of a small group of participants. 
During the study the researcher will be engaging with the participants, spending a lot 
of time and effort forming a relationship of trust in order to understand the details of 
their life experiences and their perceptions of these aforementioned concepts. Due to 
the fact that the objective of this kind of research is deep analysis rather than statistical 
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comparison and generalization, the number of cases the researcher will be examining, 
will be quite small. I will be working with six participants in this study. 
1.8.2  Qualitative Research Approach  
According to Lichtman (2010), qualitative research offers an in-depth description and 
understanding of human interaction. It affords the researcher the opportunity to 
explore communication, interactions and relationships in the study. The author adds 
that this method of inquiry is fluid and dynamic; always posing questions and exploring 
novel ways of answering them. Greenwood and Levin (2007) describes qualitative 
research by asserting that qualitative research integrates investigation with actions; it 
compromises critical feedback from participants enabling the researcher to observe 
progress through extended dialogue and rigorous analysis.   
Qualitative research is based on the principle that words instead of numbers carry 
meaning (Nieuwenhuis, 2007a:47). This implies that, for a qualitative researcher, 
finding meaning in words is more valuable than numerical and statistical data. Using 
qualitative research for this study is suitable because qualitative research enabled the 
researcher to gain a deeper understanding and get to the root of the problem, namely 
the the perceptions of fathers regarding their involvement in their children’s reading 
development in a grade 4 English Home Language classroom. 
Heaton (2004:55) clarifies that, while qualitative inquiry does take many forms, a 
number of characteristics are common to much of this research, highlighting the 
following six key features of qualitative research: 
• The description of the social setting being investigated. 
• The examination of social behaviour and events in their historical and social 
context. 
• The examination of the process by which social life is accomplished. 
• The adoption of a flexible and unstructured approach to social inquiry, allowing 
researchers to modify and adapt their approach as need be in the course of 
the research. 
• The relevance on theories and concepts that have been derived from the data 
(rather than defined in advance). 
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From the viewpoints given above, qualitative research can be summarised as an 
approach that is useful when attempting to understand a specific phenomenon.  In this 
study, in order to gain more information about the phenomenon. The researcher asked 
the participants general questions, conducted in-depth interviews and read narratives 
of the participants in an accepted and social context. By using the qualitative 
approach, the researcher are interested in exploring the involvement of fathers in their 
children’s reading development from the perspective of the research participants, 
endeavouring to see through the eyes of the participants. 
1.8.3  Strategy: Phenomenology 
In an attempt to understand the participants’ perceptions and assumptions of their own 
involvement, I employed phenomenology as a strategy in this study. I looked at the 
different perspectives of the same situation to form a picture of how these participants 
viewed their involvement in their own interpretation. A phenomenological study 
enabled me to give voice to participants’ lived experiences of their involvement in their 
children’s reading. This strategy of enquiry afforded me the opportunity to enter the 
life-world of the participants by means of the interaction that the data collection 
methods, namely questionnaire, individual, group interviews and narratives provided. 
1.8.4 Research Methods 
In this section, the study aims to orientate the reader on the research methods which 
were followed in order to arrive at the findings. This section will elaborate on what was 
done, to whom it was done, and how it was done during the investigation.  According 
to Schwandt (2007:133), methodology is the theory of how an inquiry should proceed.  
It involves an analysis of assumptions, principles and procedures in a particular 
approach to inquiry (which in turn governs the use of particular methods).  In addition, 
Ritchie and Lewis (2003:34) maintain that the use of qualitative methods will be heavily 
influenced by the aims of the research and the specific questions that need to be 
answered.   
From the definitions and descriptions of methodology provided in the literature, one 
may conclude that the methodology differs from the research design, which, according 
to Creswell, as cited by Flick (2007:37), entails choosing an approach or a tradition of 
qualitative research design. Similarly, Ary, Jacobs and Razavieh (2002:472) state that 
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a research design explains the qualitative approach being used and why the 
researcher chose it to investigate the problem. Therefore, it is evident that whilst the 
research design explains the qualitative approach used, the methodology entails the 
methods used in collecting evidence during the investigation and the steps followed to 
analyse the data collected in order to present the research findings. Subsequently, the 
following sub-sections will address the methodology of this study, which will be 
discussed in greater detail in Chapter Three.  
1.8.5 Participant Recruitment 
Qualitative studies are usually embedded in non-probable and homogeneous 
sampling (Nieuwenhuis, 2007b:79). In this study the researcher made use of 
homogeneous sampling and selected the participants because they had the necessary 
knowledge for me to gather appropriate data (Nieuwenhuis, 2007b: 79). 
Thomas (2009) states that a sample is a “specimen, a small portion, to show the quality 
of the whole". The research focused on the richness of the data and used fathers of 
grade 4 learners of the school where I teach. Homogeneous sampling was then used, 
because I described a particular issue among the subgroup of similar backgrounds 
(the non-involved fathers of the grade 4 learners). Participants from a public school in 
a town in the Eastern Cape were selected. To ensure an energetic and collaborative 
research process, a relationship with the participants was established before the field 
work was undertaken. To establish the relationship, I met the fathers in an environment 
removed from the school context. 
1.8.6  Data Gathering Instruments 
As the researcher opted to use qualitative research in this study, she had to employ 
data collection methods consistent with the qualitative research approach. The data 
collection methods employed, will be discussed in detail in section 3.5 of this study.  
1.8.6.1  Questionnaires 
Johnson and Christensen (2008) define a questionnaire as a self-report data-collection 
method done by participants in order to attain their thinking, feelings, beliefs, values 
and perceptions on the research topic. According to Dunne, Pryor & Yates (2005), a 
questionnaire is a source of data collection in social research that can be seen as time 
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and cost effective as they provide the potential to include as many respondents 
possible through interviews. It is regarded as more efficient for the identification of 
underlying patterns. 
All participants were asked to complete a questionnaire. A standardized form was 
distributed among the respondents to record all responses needed. Bearing in mind 
that the response to a questionnaire is voluntary, I was seeking to maintain the interest 
of the respondents. Precise and clear instructions on how to answer the questions 
were provided. The questions were divided into logical sections by subject and started 
from the ones that are easy to answer and proceeded from general to specific. 
Personal or sensitive questions were asked last and I employed the vocabulary of the 
respondent. 
The layout of the questionnaire was systematic with sufficient space between 
questions and answers, which enhanced readability. I considered the respondent’s 
concentration span when designing the length of the questionnaire.  
Open-ended and multiple-choice questions were to be used. The purpose of the open- 
ended questions allowed the respondents free to answer in their own words and to 
express any ideas they thought were applicable.  
Multiple-choice questions offer specific alternatives from which the respondents can 
choose one or more. Multiple choice questions simplifies recording, tabulation and the 
editing process considerably.  
The benefits of questionnaires are that the respondents can be truthful, because it is 
anonymous and confidential and it presents the researcher with valuable information 
that cannot gathered as effectively from an interview.  
1.8.6.2 Semi-Structured Interviews   
Predetermined questions will be posed to each participant in a systematic and 
consistent manner, but the participants will also be given the opportunity to discuss 
issues beyond the questions’ confines. The collected data will be transcribed into 
written form. Interviews will be transliterated. 
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1.8.6.3 Group Interviews 
Focus group interviews use group interaction to generate data. I used the discussions 
between my research participants to explore how they perceived their participation in 
their children’s reading. I developed the questions carefully to initiate the discussion. 
The questions that were posed started from general and non-threatening questions, 
gradually progressing to more specific and threatening questions. With the permission 
of the participants, I voice recorded the discussions so that it could be transcribed 
accurately. In addition, I made field notes and observed how the participants reacted 
to certain views. This aided me in the interpretation of the data. 
1.8.6.4 Narratives 
Narratives can be viewed as texts which bring stories of personal experience into 
being by means of the first person’s oral narration of past, present, future or imaginary 
experience (Fleet & Patterson 2009). Hence, narratives were used, because it 
reflected and allowed the participants to recount their experience, which afforded the 
researcher the opportunity to make sense of the participants’ world.  
During the reflective process of constructing a narrative, a lot of layers of meaning are 
added. By using narratives, I intended to create a deeper reflection than with other 
data collection tools, such as interviews. It afforded the research participants time to 
reflect on and construct their own interpretations (Gauntlett 2007). The writing of 
narratives gave the participants a double construction of events. The first was when 
the event was experienced, and the second was when they recounted it. 
 I employed narratives to grant the participants an opportunity to reveal and 
communicate their human experiences, their social structure, and how they make 
sense of their world (Patton 2014). During this process, I aimed for the participants to 
develop insights, learn about the issue, and to develop support, as the individual or 
group will be encouraged to take action. The participants will use the narratives to 
ascertain the barriers hindering them being involved in their child’s reading 
development.   
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1.9 DATA ANALYSIS AND INTERPRETATION 
De Vos, Schulze & Patel, (2005: 333) define data-analysis as a process of sifting 
through raw data, where the researcher aims to identify significant patterns and 
construct a framework of what the data reveals. It also entails bringing order, structure, 
and meaning to the data gathered. For this study, content analysis was used. Content 
analysis is an inductive process where the researcher makes a comparison of the data 
generated (Nieuwenhuis, 2007c: 101-102). The aim of this type of analysis is to 
generate findings based on the participants’ insights, knowledge, attitudes, standards, 
sentiments, and capabilities (Nieuwenhuis, 2007c: 99). Strydom (2005:62) argues that 
the aim of data-analysis of group discussions is to “identify trends and patterns that 
reappear…” in these discussions. Themes are derived from the trends and from the 
themes, findings are made. 
The coding of the data is an important aspect of analysis. Nieuwenhuis (2007c:105) 
defines coding as the process where transcriptions are critically read and then divided 
into meaningful segments. This requires that data with similarities are grouped into 
themes. Once the themes are identified, colour-coding is used to distinguish between 
the themes in the transcripts. To help prevent researcher bias, independent coders 
were consulted to assist in the analysis of the data and I checked the findings with the 
participants. 
1.10 TRUSTWORTHINESS 
Creswell (2005:252) states that, throughout the process of data collection and 
analysis, researchers need to ensure that their findings and interpretations are 
accurate in order to ensure the trustworthiness of the research. Aspects relevant to 
this study for measuring the trustworthiness of this research study suggested by 
Creswell (2005) as referenced by Ebersöhn, Eloff and Ferreira (2007:133-134) are: 
credibility, transferability, dependability and conformability.  
A brief explanation of these terms will now be given, but a more detailed explanation 
will follow in Chapter Three. Credibility refers to the measure of the researchers’ 
confidence in the findings. Transferability refers to the extent to which the findings can 
be applied to other settings or groups. Dependability refers to whether the findings of 
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the research would be consistent if the study were to be repeated with similar subjects 
in a similar context. Confirmabiltiy is the degree to which the research findings can be 
confirmed by another researcher (De Vos, Strydom, Fouche & Delport. 2011:419-421). 
These aspects are discussed in more detail in Chapter 3 of this study. 
1.11 ETHICAL CONSIDERATIONS 
Ethics are defined as a set of principles that embody or exemplify what is good or right, 
or allow us to identify what is bad or wrong ( Hammersley & Traianou, 2012). Moral 
misconduct is a measure of ethics that could lead to the researcher being guilty of 
illegal misconduct.  
The steps in the process of ethical measures also involved applying for and obtaining 
permission from all the relevant persons, institutions and the DoE. This entailed 
obtaining permission from the DoE to conduct my research at the relevant school. I 
also applied to the Nelson Mandela Metropolitan University’s Ethical Committee for 
permission to conduct the research under the supervision of an appointed supervisor.  
The final step was obtaining permission from the principal of the identified school as 
well as the individual participants at the respective school.  I also ensured that the 
participants were well informed about the purpose and the nature of the study, before 
obtaining their written consent to use them as participants in the study. 
This study also took great care to ensure that it would not, in any way, make itself 
guilty of plagiarism. According to the South African Concise Oxford Dictionary 
(2005:891), plagiarism can be defined as the act of taking the work or idea of someone 
else and passing it off as one’s own. De Vos et al. (2011:123) maintain that 
researchers should take credit only for work done in direct connection with scholarly 
and research endeavours while giving credit to the contributions made by others.  
Where the investigation used examples from the literature studied, the author(s), dates 
of publication and relevant page(s) were mentioned. Where an author’s direct words 
were quoted, this was indicated by the use of quotation marks.  The study will also 
include a formal declaration by me that the work in this thesis is my own work and that 
it has not previously been submitted for assessment to another university.  All of this 
was done to safeguard myself against any possible allegations of plagiarism.  
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1.12 FEASIBILITY OF THE STUDY 
This study was feasible since:  
 it was conducted at a schools in the Northern Areas of Port Elizabeth, which 
were easily accessible to the researcher;  
 the researcher is working as an educator at a school in the Eastern Cape 
Department of Education which ensured accessibility, cooperation, confidence  
 the opportunity for the researcher to spend considerable time in the natural 
setting, gathering information (Creswell,  2009:178);  
 literature resources for gathering information were sufficiently available, and the 
research was not too costly nor time-consuming.  
1.13 PROPOSED OUTLINE OF THE CHAPTERS 
This study was sub-divided into five chapters, which were demarcated as follows: 
The first chapter entails the background of the study, research question, aim of the 
research and research objectives, a brief description of the research methodology, 
concept clarification, as well as the chapter overview. 
The second chapter discusses the current literature within the background of research 
conducted on the involvement of fathers in the reading development of their children. 
It also offers the theoretical framework as the lens through which the research is 
designed, implemented and analyzed. 
The third chapter provides a detailed account of the research design. Included are the 
methods and procedures used for sampling, collection and analyzing the data. It also 
addresses the ethics for researching human subjects. 
The focus of the fourth chapter is on the results obtained from the research process 
and provides an overview of the findings based on the qualitative research method 
design which are also discussed.  
The final chapter draws relevant conclusions, their effects and provides 
recommendations for practice and additional research. 
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1.14 CHAPTER SUMMARY 
In this chapter the background and rationale for this study was discussed. The study 
was introduced by my personal experiences within my classroom. The discussions I 
had with fathers during the Parenting Heart to Heart workshop also highlighted the 
need to explore father involvement with children’s reading development. 
This provided an overview and rationale for the study. This discussion lead to the 
formation of the research question and research aims for this study. It was justified in 
this chapter. To provide clarity in terms of this study, I also clarified the concepts of 
this study to ensure that the reader can interpret the statements with more ease.  
The theory that underpinned this study and the methodology followed were briefly 
discussed and reasons given why it is suitable for this study. The ethical 
considerations and measures for trustworthiness were also set out in this chapter. In 
the next chapter the theoretical framework that underpinned this study will be 
discussed in detail. 
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CHAPTER 2 
LITERATURE REVIEW 
2.1  INTRODUCTION TO THE CHAPTER 
The main purpose of this review of literature is to familiarize the researcher with 
existing bodies of knowledge in the area of her study. It presents a conceptual and 
theoretical understanding of the involvement of fathers in reading as well as previous 
studies or works which have been carried out in this area of investigation. This study 
will outline and bound the problem, place the study in appropriate historical framework 
or perspective, elude unpremeditated and superfluous reproduction, choose 
favourable approaches, measure and relate the outcomes to preceding knowledge 
and propose supplementary enquiry. 
While chapter one provided the overall nature and scope of the study, this chapter 
discuss data collected through a literature study in order to present the theoretical 
ecosystemic framework in which the study was conducted.  
Within the sphere of the above, an encosystemic model and - theory are discussed. 
The latter is done by casting light on the four nested systems, namely the micro-, meso-
, exo- and macro-systems surrounded by the chrono-system, as well as on their 
interconnectedness with regard to the development of human beings.  
Whilst referring to Bronfenbrenner’s ecological model of child development, this 
chapter also outlines the dynamic processes of child development. A systemic way of 
thinking is, moreover, explained as an ecosystemic model necessitates thinking in 
terms of relationships, connectedness and context to explain mutual relationships 
between people, communities and institutions. 
 2.2 AN ECOSYSTEMIC MODEL  
An ecosystemic approach to father involvement and reading development are based 
on two major inferences. The primary inference is that the human being is a whole, a 
complete person of whom certain attributes can be individualized, but never 
separated. The human being is, accordingly, a complete whole. The South African 
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Department of Health (SA, 2003:16) communicates this assumption by requiring the 
creation of effective teaching and learning through the holistic development of learners 
and schools. The second inference emulates from the primary, viz. that when father 
involvement in the reading development of his child are anticipated, the matter should 
be approached multi-dimensionally (Pilon, 2003:3). These two inferences are in 
agreement with the concept that mind, soul and body are not as separate as previously 
thought. This gave birth to new conceptualizations (Kirsten, Van Der Walt & Viljoen 
2009:2), such as psychobiology (Dewsbury, 1991:198-203), and, after considering 
other ecological aspects (Dewsbury, 1991:199) Engel’s holistic bio-psychosocial 
model (Coleman, 2003:92; Jordaan & Jordaan, 2000:554), as well as 
Bronfenbrenner’s (1986:736) ecological and systems theory or holistic ecosystemic 
model. 
Eloff and Ebersöhn (2001:148), highlight that an ecosystemic model creates the space 
for a more holistic understanding of father involvement in children’s reading 
development within its broader social context. Father involvement is understood from 
a social, cultural and environmental perspective and dealt with under different 
circumstances of space and time as the real-time effect of all dimensions of being-in-
the-world, as they encourage actions (benefits and barriers) and contribute to change 
(Pilon, 2003:1). I am of the opinion that this contributes to a more complex 
understanding of issues.  
In light of the above, this research endeavours to employ an ecosystemic (ecological 
and systems) theoretical framework as a tool for exploring the perceptions of fathers 
regarding their involvement in their children’s reading development in a grade 4 
English Home Language classroom.  
2.3 THEORETICAL FRAMEWORK 
When carrying out a study the researcher uses his or her knowledge and experience 
in order to structure the inquiry, hence it is important to note that research cannot be 
conducted in a theoretical vacuum. The term ‘theoretical framework’ is defined by 
Radhakrishna, Yoder and Ewing (2007) as a conceptual model of how one theorises 
or makes logical sense of the relationships between several factors that have been 
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identified as the problem. It positions the research in the discipline or subject in which 
the researcher is working (Henning, Van Rensburg & Smit 2004).  
Theories are statements about how things are connected and derived from information 
that people collect by seeing, hearing, touching, smelling and feeling (Henning, Van 
Rensburg & Smit 2004). Landsberg, Kruger and Nel (2005) emphasize that a theory 
can be defined as a set of ideas, assumptions and concepts ordered in such a way 
that they tell us about the world, ourselves, or an aspect of reality. In this study the 
researcher will adopt Bronfenbrenner’s (1979) ecological theory in order to explore 
information related to exploring fathers’ reading involvement in a grade 4 classroom. 
It will also motivate the relevance of these theories and demonstrate how the theories 
were applied throughout the study. 
2.4  BRONFENBRENNER’S ECOLOGICAL SYSTEMS THEORY AS 
THEORETICAL FRAMEWORK 
Bronfrenbrenner’s ecological systems theory is relevant to the study because it 
emphasises the interaction between an individual’s development and the systems 
within the general social context. This theory is an example of a multi-dimensional 
model of human development, which posits that there are layers or levels of interacting 
systems resulting in change, growth and development, namely physical, biological, 
psychological, social and cultural. What happens in one system affects and is affected 
by other systems (Swart and Pettipher in Landsberg et al. 2005:10), thus human 
behaviour, experiences and actions cannot be understood if the contexts in which they 
occur are not considered. 
The ecological theory contends that every child’s ecological model is unique and every 
child has a set of variables that affects life and development and that must be 
considered in order to understand the child’s values, beliefs, achievements, and 
behaviours.  The helpfulness of this theory is that we often try to understand children 
in isolation from the factors that create both reinforcement for behaviour and patterns 
of interaction. The name of the theory changed consistently over the last few years in 
order to reflect the development of the theory and is currently referred to as the 
Person-Process-Context-Time model (Bronfenbrenner & Morris, 2006). Whilst the 
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revised version of the theory was applied in this study, the generic name (Ecological 
System’s Theory) was used throughout this thesis for convenience sake. 
This section describes aspects of ecological and developmental system theories that 
stress the importance of relationships and the interconnections of environments where 
children grow and learn (Bronfenbrenner, 1979). Using Bronfenbrenner’s ecological 
system’s theory as its theoretical underpinning, this study attempts to explore the 
involvement of fathers in children’s reading. 
Donald, Lazarus and Lolwana (2006), state that Bronfenbrenner’s ecological theory 
has a major influence on shaping how different levels of a system in the social context 
interact in the process of child development. According to Swart and Pettipher (2005), 
Bronfenbrenner’s theory is useful in understanding the complexities of exploring the 
involvement of fathers in their children’s reading and the interaction between and 
independence of multiple systems that impact on learners, their development and 
learning.  
For Bronfenbrenner (cited in Donald, Lazarus & Lolwana 2006) child development 
happens within four nested systems; the micro-systems, meso- systems, exo-systems 
and macro-systems, which all interact with the chrono-system. 
2.4.1 The micro-system  
The micro-system refers to the immediate environment in which an individual lives, 
personally interacts and is influenced. It is characterised by those individuals and 
events closest to one’s life, and involving continual face to-face contact, with each 
person reciprocally influencing the other (Swart & Pettipher in Landsberg et al. 
2005:11). In this system the child is affected directly by family members, peers, class 
teacher, school and others whom the individual has regular interaction and direct 
contact with.  The microsystem is the system in which an individual encounters the 
most social interactions.  
At the micro level as a classroom teacher, the researcher experienced learners facing 
many challenges with their reading abilities and thus set out to explore the involvement 
of fathers in their child’s reading. Fathers will get an opportunity to share perspectives, 
ideas, emotions, feelings, thoughts and understandings they have on exploring the 
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benefits of father involvement in reading and identify the barriers preventing father 
involvement and how they can be overcome.  
The individual is not simply observing or having things happen to them, but helping to 
create and construct the experiences they have (Santrock, 2011). The child forms 
social relationships, takes part in activities that build higher cognitive skills, 
experiences personal successes and failures, and is socialized first-hand through 
personal experience (Brotherson and White, 2007). Whilst Bennett, Wiegel and Martin 
(2002) emphasise the fact that a child who is not involved in activities pertaining to 
books and reading in the home is at greater risk of developing reading difficulties than 
a child with a richer literacy home environment. 
Research with young children suggests that the development of literacy skills, such as 
phonological processing and letter knowledge and positive attitudes towards reading, 
are influenced by constant reading of books at home (Weigel, Martin & Bennet 2005). 
Children have many experiences with print that can provide the foundation for further 
growth in reading and writing. Children, who are raised in environments where oral 
language is encouraged and where their parents foster a love for literature by exposing 
them to nursery rhymes and simple stories, are provided the building blocks for 
becoming lifelong readers and successful learners. According to Van Wyk & Lemmer 
(2009) children have to practice literacy skills beyond the school day in order to 
become fluent and automatic with their literacy. They further add that this is particularly 
important for South African school children, most of who are learning through a second 
language. 
2.4.2  The meso-system  
According to Bronfrenbrenner (1979) a meso-system comprises of the interrelations 
among two or more settings in which the developing person actively participates (such 
as for a child, the relations among home, school, and neighbourhood peer group). It 
is the mesosystem that comprises the elements of family-school relationships (Swart 
& Pettipher in Landsberg et al. (2005:11). The mesosystem include experiences at 
home related to experiences at school. Much like the microsystem, the individual is 
not simply observing the things happening to them, but are playing an active role in 
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helping create the experiences they have (Santrock, 2011). What happens in the 
family or peer group can influence how children respond at school, and vice versa.  
An example in this domain is the work of Epstein (1983) on the developmental impact 
of reading development between teachers and families. This system supports the 
transition of children from the family into society as they grow and develop (Kobayashi, 
1993:27). For a child, this would also, as pointed out by McWhirter, McWhirter, 
McWhirter & McWhirter (2004:21), refer to the relations between homes and school. 
While taking the fact that the degree of influence of these ecosystems on children 
changes as they grow older, the ecological model assumes that the individual’s 
development is enhanced if the meso-system is consistent and positive.  
2.4.3 The exo-system  
Bronfenbrenner discussed family processes in context and described an exo-system 
as “…one or more settings that do not involve the developing person as an active 
participant, but in which events occur that affect, or are affected by, what happens in 
the setting containing the developing person" (Bronfenbrenner, 1979).  
There are three exo-systems that are especially likely to affect the development of 
learners indirectly through their influence on the family and the school.  
Yorke (2008: 52) identified several problems and challenges in the exo-system, 
notably the parents’ place of work, the media, community perceptions, and resources 
- either human or financial that may impact on children’s reading ability. The child may 
not be directly involved at this level, but he or she does feel the positive or negative 
force involved with the interaction with his own system. In this system the child plays 
no direct role in construction of experiences, but these experiences have a direct 
impact on the micro-systems the child is part of. 
An example of an exo-system could include a father losing his job and this lack of 
employment having a direct impact on the family's financial state that could affect their 
day-to-day lifestyle and the stress levels in the home. This could have an effect on the 
role of the father in the child’s reading development. Economically deprived non-
English speaking homes may also lack children’s reading and writing materials in their 
language and fathers themselves may have very limited literacy skills (Lemmer, Meier 
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& Van Wyk, 2006). Therefore, schools need to consider the content, mode of delivery 
and materials used in programmes for non-English speaking families. When educators 
become more familiar with the fathers of the children in their care, they can make 
special efforts to involve fathers in their schools through activities such as readathons, 
spelling bee contests or father-child book reviews. Special effort on the part of 
educators to reach out to fathers can have the desired effect of stimulating greater 
father involvement in children's learning environments both at home and at the school 
(McBride, Rane, & Bae, 2001). 
2.4.4 The macro-system 
Bronfrenbrenner (1979) is of the opinion that the macro-system refers to 
consistencies, in the form and context of lower-order systems (micro-, meso-, and exo-
) that exist or could exist, at the level of the subculture or the culture as a whole, along 
with any belief systems or ideology underlying such consistencies.  
This macro-system refers to the values embedded in the larger social context and the 
influences that class, ethnic, and cultural differences have on the developing 
individual. The macro-system functions at the broadest level of influence and is 
comprised of political systems, social policy culture, economic trends, and so forth 
(Weiss,Kreider, Lupez and Chatman 2005).  
In relation to father involvement in school governance, the macro-system includes the 
values in our culture about father involvement in education and the corresponding 
legislation that includes it, as well as the cultural beliefs and practices about engaging 
fathers in the local districts. The macro-system is influenced greatly by the culture and 
society in which a person lives. The belief systems and ideology of the individual's 
culture influence the person directly, however, the individual does not necessarily have 
as much freedom in determining his or her surroundings.  
Bronfenbrenner’s ecological system is relevant for this study because it is both useful 
and important to look at the topic as a set of interrelated and interconnected systems. 
The study took place in my classroom (contextual); therefore the micro-level was 
particularly relevant, albeit acknowledging that what happened on one level (process) 
directly or indirectly affected the functioning of another (person). 
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2.4.5 The chrono-system 
Bronfenbrenner (2005) added this social system to his original model to acknowledge 
that, like physical ecologies, human ecologies change over time. The chrono-system 
models can cover either a short or long period of time (Bronfenbrenner 1989, 2002). 
More precisely, in every generation there are events and people that alter the course 
of history. Likewise, new literacies and technology influences the way we behave and 
work, and new educational research reshapes the way children’s reading develops. 
As a teacher, I   found the ecological model helpful in thinking about how contemporary 
educational issues are influenced by school, family, and community links. For 
example, as researcher, I noted the limited involvement of fathers in their children’s 
reading development who relies too heavily on teachers to ensure children’s reading 
achievement (Whipple, Evans, Barry, & Maxwell, 2010). 
2.5  CONTEMPORARY CONTEXT 
The family is a dynamic unit of socialisation that has not remained static. It is 
characterised by changing patterns of socialisation and interaction. The character and 
form of the family have evolved and still continue to do so from the onset of colonial 
rule, through apartheid, to the present democratic dispensation and an increasingly 
globalized world (Green Paper on Families, 2011). The transition to parenthood will 
very likely change fathers' relationships with their partners (Ahlborg, Misvaer and 
Moller 2009; Houts, Barnett-Walker, Paley & Cox 2008, Lawrence, Nylen and Cobb 
2007), their families (Bell, Tribble, Paul, Boisclair & Tronick 2007), and their social 
environments (Maurer, 2007). It will also change their habits, leisure time, affect their 
working lives, and is likely to transform them into individuals who cherish interests and 
values that are different than before this transition (Claxton and Perry-Jenkings, 2008). 
Social and cultural transformations regarding the way in which fatherhood is viewed, 
and in how men are responding to revised expectations of them as fathers, are of 
intense interest to researchers, practitioners and policy makers. In particular, 
considerable enthusiasm is being expressed about the benefits to individuals and 
families who reject the idea of the father as a detached, distant, largely disinterested 
figure and now leans towards being a new, attentive, caring or nurturing father.  
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‘The new dad’ image portrays the father who is caring and nurturing and at the same 
time is the breadwinner for the family. With the increasing commitment of men to their 
families and the well-being of their children, the turn of the twenty-first century is seeing 
the emergence of the “new father” (Marsiglio & Roy, 2012), a man who is both provider 
and caregiver for his children. Men are beginning to share household chores with their 
employed female partners and are providing care for children. Hofner, Schadler & 
Richter (2011) reiterate this sentiment by stating that the "new man" would share 
domestic and breadwinning tasks equally with their partner.  
Many of today’s young fathers speak with sadness about the fact that they never knew 
their own fathers and recognize that they lack experience and guidance regarding 
father roles and responsibilities (Swartz & Bhana, 2009). Lindegger (2006) reiterates 
that grown men who never knew their fathers, or who experienced violence, neglect 
or abuse at their hands, communicate deep sadness about their experience and a 
longing to have had a father or a better father than they had, and to be themselves 
better role models to their children. The compensatory hypothesis stresses that many 
men feel the need to serve as role models to their own children in response to their 
lack of a perceived fathering role model when they were growing up (Guzzo, 2011). 
Although the culture of fatherhood has undergone changes such as merging nurturant 
and expressive qualities with the father’s traditional role as economic provider, many 
men still find themselves by and large in patriarchal societies that propagate traditional 
gender-role differentiation (DeGenova & Rice, 2002). However, the number of fathers 
who are involved in caring practices and take up responsibility for their children is 
slowly on the rise (Merla, 2008; Seward and Richter, 2008; Wall and Arnold, 2007). 
Fathers spend more time with their children than ever (Nomaguchi, 2009). They are 
interested in quality relationships with their children (Dermott, 2008) and request more 
time with their children. 
When placing the man’s role in the family in a historical perspective, it is clear that his 
role has undergone changes throughout the centuries. These changes have led to the 
man that not only defines his roles in the family in terms of the generation of an income 
as breadwinner, but also identifies himself with an egalitarian marital relationship and 
a more active involvement in the care-taking and the involvement with and of the 
children (Smit, 2002). There is a movement away from the male-dominant authority 
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pattern to a state of affairs where the husband is still seen as the head of the 
household, but with his wife as equal partner in the decision-making process which 
has led to the shift in the level of the man’s involvement in rearing and taking care of 
his children. Fathers' roles are multi-faceted. Hands-on caring and active involvement 
with children’s reading development are now as much a part of fathering as being the 
provider. 
Research studies done in South Africa indicate that the obstacles which hamper 
fathers from being involved in the education of their children, are illiteracy, a lack of 
time, a negative school climate, a lack of parent involvement opportunities, 
urbanisation, social circumstances, attitudes of parents, and the attitude of both 
teachers and school principals. 
2.6 NEW FATHERHOOD DISCOURSE  
Borisenko (2007) defines fatherhood as a category of personality psychology that 
reflects the principal stages of personality development, and is characterized by a 
series of integral, social, and individual personality characteristics that manifest at all 
levels of the individual’s activity, namely: emotional axiological, cognitive, and 
functional. This also includes an appraisal component and the requirement to fulfill the 
following functions: protection (breadwinner and protector), presentation 
(personification of authority, teacher, and supreme discipliner), mental (exemplification 
of imitation), and socialization (instructor in extra-familial social activity and relations, 
translator of social norms, figure providing a link between generations). According to 
Pattnaik & Sriram (2010), the changing conceptualizations and diverse images of 
fatherhood have impacted the directions, focus, and methodologies of research 
studies on paternal involvement. Smit (2008) claims that during the past two decades 
fatherhood has become an increasingly important issue in South Africa.  
Smit (2008) adds that although the culture of fatherhood has experienced changes in 
numerous societies, the conception of fathering is still fraught with ambiguity. Men are 
still indifferent with the inconsistency between society’s idolisation of the family and 
involved parenting on one hand, and an enlarged emphasis on work commitment on 
the other hand. This, along with the portrayal of men as being mere “helpers” in the 
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childcare environment, leaves some men astonished when trying to define “involved 
fathering”. 
Borisenko (2007) states that the status of the man within society experiences social 
stereotypes that determine and influence the rules for the performance of this role, 
including gender stereotypes. Swartz, Bhana, Richter & Versfeld (2013) reiterate by 
stating that media images  which portray young fathers as choosing to be absent and 
uninvolved are not correct. Many young fathers have a strong desire to play active, 
positive roles in the lives of their children. Many do so while others are prevented from 
doing so. Yet others are initially slow to come forward but may well do so over time.  
If new fatherhood does indeed offer the potential to be transformative, we would 
expect investigations into the perceptions, views, experiences and prejudices of first-
time fathers to find them entering into new territory, possibly entertaining new values, 
to fathers’ involvement with their child’s reading development. New fatherhood can 
also be expected to express a different, more shared and less autonomous sense of 
self-identity in men’s relations with their children. According to Morrell (2006), the focus 
should fall on men’s subjective experiences of being fathers, not only in terms of the 
way they define their roles as fathers, but also with reference to how they perceive 
and construct their identities as fathers in various circumstances.  
2.7  CONCEPTUALIZATION OF READING AND FATHER INVOLVEMENT 
With the changes in family structures there has been an increased interest in the 
impact of fathers’ involvement on children’s lives. According Tamis-LeMonda, 
Shannon, Cabrera & Lamb (2004), fathers play an important role in children’s 
development and how fathers spend time with their children is likely to be of more 
importance than the amount of time they spend with them. As a result it can, therefore, 
be concluded that it is of interest not just how frequently and in what manner fathers 
play with children, but also how frequently they engage in more ‘academic’ activities, 
such as reading. 
Father involvement has enormous implications for men on their own path of adult 
development, for their wives and partners in the co-parenting relationship, and most 
importantly, for their children in terms of social, emotional, physical, and cognitive 
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development (Allen & Daly, 2007). According to Lamb (1995), involved fathering can 
be separated into three components: interaction, accessibility and responsibility. 
Interaction refers to a father who spends time in direct person-to-person interaction 
with his child. The author adds that this interaction does not only entail having a 
conversation with the child, but also implies that the father is engaged in interactive 
situations during the performance of childcare activities, such as lending assistance 
with school-related homework, reading stories and playing games .  
Lamb (1995) defines accessibility as the time the father spends in close proximity to 
the child, the father’s psychological and physical availability, for example, being able 
to respond to the child’s needs when required. One way of doing this is to become 
actively involved in the child’s reading routine. The author refers to responsibility as 
the extent to which the father is accountable for the child’s well-being and care. This 
includes the awareness of the child’s physical, cognitive, emotional and social needs 
as, well as implementing strategies to address these needs. Making time to read to 
and with your child or taking him/her to the library are some of the activities that fathers 
can execute to fulfill their responsibilities. 
2.8 READING 
“Every man who knows how to read has in his power to magnify 
himself, to multiple the ways in which he exists, to make his life full, 
significant and interesting.” - Aldous Huxley 
According to Cain (2010), reading involves the coordination of a range of abilities, 
strategies and knowledge. Duffy (2009) remarks that reading is not a random process 
but rather a system or set of conventions we use to interpret and make sense of text. 
Saracho (2008) emphasizes that young children learn to read when families provide 
literacy rich environments, experiences, and interactions. Levy, Gong, Hessels, Evans 
& Jared (2006) add that, although most children begin to read only with formal 
instruction in primary school, experiences during the preschool years are believed to 
set the stage for children’s literacy development. Dickinson & Porche (2011) is of the 
opinion that language ability is widely recognized as central to reading comprehension. 
Book reading is considered a central activity in promoting children’s language and 
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cognitive development in Western culture, therefore, parents are advised to start 
reading regularly to their children from an early age (Duursma, Pan & Raikes 2008). 
Mullan (2010) reverberates that there is a positive link between reading and 
educational outcomes. This study aims to explore fathers’ involvement in their 
children’s reading development. The motivation behind this goal is buried in the fact 
that the development of reading proficiency in children is a high-ranking educational 
objective of teachers and parents, and there is an intense interest in the development 
of proficient readers and raising children up to acceptable literacy levels. While much 
of the responsibility for improving reading proficiency has fallen on the shoulders of 
the classroom teacher, the researcher aims to explore the involvement of fathers in 
their children’s reading development, to explore the benefits of father involvement in 
reading and to identify the barriers to father involvement and how they can be 
overcome.  
2.8.1 Benefits of father involvement in reading 
One father is more than a hundred Schoolmasters. ~George Herbert, 
Outlandish Proverbs, 1640 
According to Downer, Campos, McWayne & Gartner (2008) there is building interest 
in the role that fathers play in children’s reading development, and how this role may 
be especially salient during foundation phase and the transition into intermediate 
phase schooling. Saracho (2008) asserts that fathers assume important roles in 
families, which affect young children’s lives and contribute to their children’s reading 
development.  Tamis-LeMonda, Shannon, Cabrera, & Lamb, (2004) share this view 
by concluding that fathers’ involvement with their children is related to children’s 
language, literacy, and cognitive skills.  In support hereof, Ortiz  (2004) adds that the 
role of fathers in children’s literacy development have suggested that paternal literacy 
activities ranged from fathers who rarely read with their children, to those who 
established consistent reading and writing routines. 
Even though fathers are a resource to children, it is currently underutilised. A variety 
of studies have measured the impact that fathers have on their children (Morrell,  Posel 
and Devey, 2003) and instead of assuming that this is unimportant, studies are now 
trying to identify in what specific areas active fathers make a difference to their 
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children's reading and development (Lewis and Lamb, 2003). This emerging work 
seems to suggest that the presence of a father is important and that his contribution 
in dual-parent families has a positive impact on the life of the child. 
Vogel (2008) states that children who have experienced high father involvement show 
an increase in curiosity and problem-solving capacity, skills that are very important for 
reading and mathematical calculations. Karther (2002) found that fathers in her study 
valued literacy learning. They monitored their children’s progress and participated in 
book reading. Reading to infants, toddlers, primary and secondary school children is 
a spontaneous and natural pastime in many families with a myriad of benefits 
(Trelease, 2001:1). Early readers are almost always children who have been read to 
regularly; reading sessions provide an important emotional bridge between parents 
and child; reading sessions allow for spontaneous physical contact with a child; 
reading a story arouses children’s emotions and sympathies, giving them a chance to 
talk about their feelings; reading provides a window to the wider world and the choices, 
joys and sorrows children will meet as they journey through life (Trelease, 2001:35).  
Schwartz (2004) found that, compared with fathers, mothers’ reading style stimulated 
more dialogue and thinking on the child’s part throughout the interaction and, 
therefore, was more effective in promoting children’s understanding of the story. In 
contrast, Anderson, Anderson, Lynch and Shapiro (2004) found evidence favouring 
fathers’ storybook reading. On average, fathers engage in more clarification, 
confirmation statements and questions than mothers. All forms of involvement can 
motivate children’s interest in learning and facilitate the development of partnerships 
between parents and teachers that ultimately lead to gains in student reading 
achievement (Cairney & Munsie, 1995).  
A father’s reading habits can have a substantial influence on their child’s reading 
interest, levels and choices. When parents read with children, or talk about what they 
have read, this is an indication to the child that both of them and the reading are valued 
((De Wet 2007). When considering all of the above benefits to father involvement in 
reading, the question that arises is: What are the perceptions of fathers regarding their 
involvement in their children’s reading development? The argument can surely be that 
there must be many barriers to father involvement in reading rather than just an 
assumed lack of interest from fathers.  
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2.8.2  Barriers to father involvement in reading 
“His client needs him, he says. Needs him? But isn’t he needed at 
home?” Beth Kephart, Undercover 
Fathers are an important source of indirect effects on children’s reading developmental 
outcomes. According to Smit (2002), being actively and caringly involved in the lives 
of one’s children is far more important than just being defined as “a good dad”. 
However, a problem arises when the fathers do not have the confidence or skills to 
help their child with reading. While uncertainty about what to do can be a deterrent to 
father involvement, research has indicated that, when given the skills and 
opportunities to be involved in early intervention and school activities, many fathers 
become active and resourceful. 
According to Clark (2009), time pressures related to full-time work is a factor that has 
been identified as a barrier to father involvement. Coltrane (2004) adds that fathers 
who work fewer hours and have more flexible work schedules may be able to become 
more involved with their children than those who work long hours or have inflexible 
schedules. Martinez, Chandra, Abma, Jones & Mosher (2006) note that resident 
fathers are five times more likely to read to their children every day versus non-resident 
fathers. Duursma, Pan & Raikes (2008) concur to this by stating that residential status, 
of course, would be projected to play a role. Fathers who are not living with their 
children will almost certainly have less opportunities to participate in shared father–
child book reading, even if they are highly inspired. 
Pattnaik (2013) sites the lack of literacy and reading experience as major barriers for 
fathers who have grown up in generational poverty. Clark (2005) reiterates by stating 
that fathers have less knowledge about reading to their children and less inclined to 
participate in conventional print-related activities. Lemmer (2011) adds by saying that 
father involvement in school based programs is often constrained by employment and 
cultural expectations of the masculine role, and schools should rather seek to involve 
fathers in home-based activities which do not require attendance at the school. Palm 
(2007) is of the opinion that many fathers not only concede to mothers to take 
responsibility for literacy development, but feel it is unmanly to partake in family literacy 
activities. In support of the abovementioned author’s sentiment, Clark (2009) states 
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that men still see their primary family role as bread-winners. Hence, teachers should 
find ways to attract fathers to participate in school programmes by scheduling it when 
it is convenient for them to be present. 
2.8.3 Strategies to improve father involvement in reading 
Children acquire vocabulary, language skills and knowledge about the world when 
they have opportunities to engage in interesting conversations with adults. These 
conversations will later help children with their reading. Fathers can use every day 
routines as an opportunity to talk with their children. While children are eating breakfast 
or getting ready for bed, fathers can talk about what they are doing. Fathers can use 
simple opportunities, like when children are playing, to join in the game and use the 
opportunity to interact with them.  
The discussion of a book can help children understand the material that they have 
read. This type of discussion can be between a father and his child(ren). It is believed 
that the discussion will increase children's analytical skills and encourage them to be 
readers that are more thoughtful. When fathers become involved in their child's 
education, they can help their child(ren) in this area of reading as well. Read the same 
books that your children are reading and engage them in a discussion about these 
books. Children will be more likely to do the required reading if their parents are also 
reading the same book. 
Teachers can introduce fathers to approaches that provide opportunities for children 
to scribble and write, learn new vocabulary, identify letters and important words, such 
as their names, and use relevant print within and outside the household, for example 
brand names on milk cartons and street signs (Gadsden & Ray 2003). Torsi (2005) 
suggests that fathers include newspapers and magazines as part of the reading event. 
Fathers can record stories from the radio or their own reading and have the children 
play them when they are not at home. They can also introduce reading through a 
variety of interests such as sports or games, car manuals or video-game magazines.   
In order for fathers to know what to do with their children, teachers must endeavour to 
keep open lines of communication with fathers, especially about classroom strategies 
their children are using to learn reading and writing. This partnership is vital for the 
children to be successful. Classroom newsletters and brief notes written between 
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teachers and fathers provide an excellent means for discussing learners’ strengths 
and weaknesses and fostering open communication. Coltrane (2004) is of the opinion 
that family members prefer a father who is more involved, which can have a positive 
effect on family functioning, and that fathers need to be encouraged to become actively 
involved in school events. 
 An effective school programme should encourage father involvement in order to 
provide a forum for fathers to share their thoughts and ideas while offering activities 
that support children and the literacy relationships they ideally should have with their 
fathers. Chamberlain (2005) suggests that school programs should coincide with the 
fathers’ schedule. Educators can identify key fathers to spread the word, especially 
among those who are new to the school or whose first language is not English. 
Providing refreshments during the programmes will allow them to relax and interact 
with other fathers.  
Educators can invite the local librarian to the school programme and ask them to 
encourage fathers to sign up for a library orientation. The programmes must empower 
the fathers to develop reading tips for use at home. Cognisance must be taken of the 
fact that strategies to improve father involvement may not be easy or even successful. 
It may require a lot of effort to form a successful father-school relationship. The 
success hereof may involve the implementation of different strategies, as mentioned 
above, and the willingness of the teacher to try new strategies. The teacher may try to 
get to know as many fathers as possible during these interactions, which may perhaps 
break the cycle of low father involvement. Teachers may also seek feedback from 
fathers in order to evaluate the effectiveness of the applied strategies and try to find 
suggestions from fathers on how to improve father involvement effectively.  
2.8.4 Chapter Summary 
In this chapter, the researcher aimed to provide the reader with a thorough background 
of the phenomenon studied in an effort to expand the understanding of the involvement 
of fathers in their children’s reading development. The ecological theory model of 
Bronfenbrennner was discussed as a theoretical framework.  
Different definitions from different authors of the new fatherhood discourse were given 
in this chapter. A conceptualization of reading and father involvement were discussed, 
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followed by the benefits of father involvement in reading. This chapter also looked at 
the factors that form barriers deters father involvement, and finally presented 
strategies to improve the involvement of fathers in reading development.  
In the next chapter, the research design and methodology of this study will be 
discussed. 
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CHAPTER THREE 
RESEARCH DESIGN AND METHODOLOGY 
3.1  INTRODUCTION 
This chapter will address the research design by elaborating on the following:  the 
research paradigm, namely Interpretivism; the research approach, namely qualitative 
research; the strategy, namely Phenomenology. It will also expand on the chosen 
research methodology by discussing the population and the sample, as well as the 
data collection methods, data analysis process, measures of trustworthiness and the 
ethical measures employed during the investigation. 
3.2  PARADIGM   
Research paradigms are sets of basic beliefs, accepted on faith, that provide 
frameworks for the entire research. Morgan (2007) is of the opinion that paradigms 
can be described as worldviews, epistemological stances, shared beliefs among 
members of a specialty area and models of change. A paradigm is, therefore, a 
comprehensive belief system, world view or framework that guides research and 
practice in a field.  
The various taxonomies used to distinguish paradigms share three fundamental 
elements: Ontology, Epistemology and Methodology. Ontological assumptions 
concern the nature and form of reality and determine what constitutes “legitimate”, 
researchable questions. Epistemological assumptions deal with the nature of 
knowledge and what counts as knowledge. Methodological assumptions deal with the 
procedures researchers use to investigate what they believe can be known, with the 
rationale being these procedures.  
According to Schnelker (2006), assumptions about the elements are interdependent; 
that is, assumptions about the nature of reality (ontological assumptions) are logically 
related to assumptions about the nature of knowledge (epistemological assumptions), 
which are logically related to assumptions about procedures for investigating what can 
be known (methodological assumptions). Therefore, each paradigm contains a set of 
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assumptions which are logically related in a unique manner and have practical 
implications for the conduct, interpretation and utilisation of research. 
Within research, there are two main paradigms, namely positivist and interpretive.  
Morgan (2007) claims that the particular paradigm utilised determines the research 
methods and dictates the research techniques used. Today, in the social sciences, 
there are several competing paradigms (Willis, 2007). For this study both the 
interpretivism and positivism paradigms will be discussed, however, the researcher 
elected to follow the interpretivist paradigm for this study. 
The researcher was prompted to employ this paradigm because the focus of 
interpretivism is on the participants, providing their understanding of the world, using 
their own words. It will be used because the study encompasses a small number of 
participants focusing on an in-depth investigation of the participants’ behaviour and 
their views.  
3.2.1 Positivist Paradigm 
According to Mackenzie & Knipe (2006), the intention of positivists is to test a theory 
or define an experience through observation and measurement in order to foretell and 
control forces that surround us. Thus, positivists believe that the objective of 
knowledge is merely to describe the phenomena that we experience, and that 
observation and measurement are at the centre of the scientific endeavor (Krauss, 
2005). Blaikie, (2010) adds by concurring that reality is perceived as comprising 
particular phenomena that people are capable of observing, a view with which Basit 
(2010) supports.  
According to Scott and Morrison (2005), the positivism (empiricism) paradigm is one 
of the paradigms pertaining to educational research. Basit (2010) supports this 
sentiment by hypothesizing that educational research is driven by the positivist 
paradigm. The aforementioned author refers to positivism as the “normative” 
paradigm, which fundamentally inclined “early educational and psychological 
research” (Mertens, 2005). Blaikie (2010) categorizes positivism as a classical 
research paradigm. 
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Springer (2010) asserts that positivism is based on “the assumption that reality 
consists of facts and causal processes that are independent of observers and thus 
can be revealed through scientific observation”, a definitive reality and primarily uses 
quantitative methods (Guba & Lincoln, 2005). Also, this paradigm leads to “findings 
that can be statistically analysed, and are consequently understood to be 
generalizable” (Basit, 2010). The researcher decided to use the interpretivists 
paradigm because the object of the study is independent of researchers. Knowledge 
is discovered and verified through direct observations or measurements of 
phenomena and facts are established by taking apart a phenomenon to examine its 
component parts (Krauss 2005).  
By using this paradigm the researcher will be allowed to get to the essence of the 
participants’ experiences and put aside the preconceived ideas of the involvement of 
fathers in their children’s reading development. The researcher used interpretivism 
because it will reveal that, rather than simply perceiving their social and material 
circumstances, each of the participants continually makes sense of them within a 
cultural framework of socially constructed and shared meanings, and disclose that 
their interpretations of the world influence their behaviour in it.  
3.2.2 Interpretivist Paradigm 
The researcher opted for the interpretivist paradigm because of its relevance to the 
researchers study. Interpretivism is a theory or philosophical doctrine that emphasises 
the analysis of meanings people confer to their own actions (Lïchtman 2010). 
Individuals develop subjective meanings of their experiences directed towards certain 
objects or things. Instead of starting with a theory, researchers generate or inductively 
develop a theory or pattern of meaning. Interpretivists evade structural frameworks but 
rather embrace a more personal and flexible research structure which is receptive to 
capturing meanings in human interaction (Black, 2006) and make sense of what is 
professed as reality.   
These meanings are varied and multiple, leading the researcher to look for the 
complexity of views rather than narrowing meanings into a few categories or ideas. 
The goal of the researcher is to rely as much as possible on the participants’ views of 
the situation being studied, to make sense of/or interpret the meanings others have 
 43 
about the world. The focus of interpretivism is on the participants providing their 
understanding of the world as they see it by using their own voice or words (Henn, 
Weinstein & Foard 2006). Henceforth this paradigm was selected because it is 
subjective, meaning looking at something with bias and not connected to science or 
nature, but rather influenced by a person’s own perceptions. 
Creswell (2009) likens interpretivism to social constructivism, which holds the 
assumption that individuals seek understanding of the world in which they live and 
work. This type of research seeks explanations for social outcomes, but does not 
expect to derive these from universal rules. In addition, Porta and Keating (2008) 
contend that interpretive research aims at understanding events by discovering the 
meanings human beings attribute to their behaviour and the external world. The focus 
is on understanding human nature. More specifically, this type of social science aims 
at understanding the motivations that lie behind human behaviour, a matter that cannot 
be reduced to any predefined element, but must be placed within a cultural 
perspective.  
According to Basit (2010), interpretivism is centred around “smaller numbers and the 
in-depth analysis of human behavior and perceptions”, with due consideration to 
contrasting and similar aspects or features of such behaviour or views. In this 
paradigm explanation were derived from the interpretation of people’s motives for their 
actions. The researcher choose this paradigm because she could see herself within 
the circle of the participants, interpreting the world around her, becoming part of the 
research and fully gauging and understanding the opinions of the participants 
regarding the research study. The interpretivist paradigm is done in detail looking at 
culture and how people live their lives, giving a more in depth account of what is 
happening, therefore the researcher opted for this paradigm. The researcher wanted 
to understand and interpret the meaning of the participants’ behaviour rather than to 
generalize and predict cause and effect.  
This paradigm was necessary to support answering the researcher’s question, 
namely: What are the perceptions of fathers regarding their involvement in their 
children’s reading development in a grade 4 English Home Language classroom? By 
developing an understanding of the phenomenon under investigation, the researcher 
will be able to determine the barriers that hinder the participants’ involvement in their 
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children’s reading development. It will also enable the researcher to highlight the 
benefits of the participants’ involvement in their children’s reading development, and 
ultimately formulate strategies to enhance their involvement to improve the reading 
abilities of their children. 
3.3 APPROACH: QUALITATIVE RESEARCH        
According to Struwig & Stead (2010), qualitative research is a post-modernist 
approach that is interdisciplinary, multi-paradigmatic and multi-method, and its 
research methods include observation, source analysis, focus group interviews, 
questionnaires and narratives. De Vos, Strydom, Fouche & Delport (2011), state that 
the most distinctive characteristic of qualitative research is the length and narrative or 
descriptive nature of the qualitative report.  
De Vos et.al, (2011), claim that qualitative research does not usually provide the 
researcher with a step by step plan or a fixed recipe to follow. Instead it’s the 
researcher’s choices and actions that will determine the design or strategy. The 
researchers develop their own designs as they go along, using one or more of the 
available strategies or tools as an aid or guideline.  
A key characteristic of qualitative research, according to Meriam (2009), is that the 
researcher is the primary vehicle for data collection and analysis and it can be 
inductive in the sense that researchers collect data to construct concepts, hypotheses 
or theories rather than deductively testing hypotheses as a positivist research. 
Qualitative researchers tend to ask “why” questions, and questions which lead to a 
particular meaning. According to Meriam (2009), qualitative researchers are interested 
in how people interpret their experiences, how they construct their world and what 
meaning they attribute to their world. 
The researcher choose the qualitative approach for this study because in qualitative 
research the prominence is on the significance of human interaction, which is echoed 
by Savenye & Robinson (2011) who state that the qualitative researcher becomes part 
of the study by closely interacting with the subjects of the study. The researcher 
wanted to use this approach to provide an in-depth description and understanding of 
the human experience (Lïchtman 2010) by understanding human phenomena, human 
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interaction or human discourse relevant to this study. The researcher wanted to 
establish the participants’ occurrence in relation to their involvement and the reasons 
why the participants are involved in their children’s reading development. The 
individual and interactive nature of qualitative research is a strong point and endless 
direct insight  
3.4  STRATEGY:  PHENOMENOLOGY 
Phenomenology is the study of things as they are appearing in the conscious 
awareness of the first person (Ranse, 2013). Rosenthal (2009) describes 
phenomenology as the mental appearance, it is the way qualitative mental states 
appear to us and our awareness of them. With this method researchers endeavour to 
define the perception of participants concerning a particular phenomenon (Johnson & 
Christensen 2008). 
Therefore, the researcher decided to employ phenomenology in this study. According 
to Ballad & Julius (2012), it is a study that describes the meaning of several individuals 
of their lived experience, an attempt to identify shared experience among various 
individuals experiencing shared phenomena. In looking at the different perspectives 
of the fathers regarding their involvement in their children’s reading development, the 
researcher would be able to form a picture of how these participants viewed their 
involvement in their children’s reading development and be able to give voice to the 
participants’ experiences of said involvement.  
The researcher will be afforded the opportunity to enter the world of the participants 
by means of the interaction that the data collection methods, namely questionnaire, 
individual and focus group interviews and narratives provide. 
3.5 BIOGRAPHICAL DATA 
The research was done with fathers of grade 4 English Home language learners from 
a primary school in the Northern Areas of Port Elizabeth. The school has a total of 933 
learners whose mother tongues includes English, Afrikaans, Isixhosa and Arabic. The 
language of learning and teaching (LOLT) is English. The Northern Areas is a 77.64 
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km2, predominantly coloured area, with approximately 134,617 mostly Afrikaans 
speaking inhabitants (Census 2011).  
The Apartheid Era was one of division and segregation based on the colour of one’s 
skin. The Group Areas Act of 1950 (Act No.41 of 1950) was created on 27 April known 
as Freedom Day in the New South Africa. This act was formed to split racial groups 
up into different residential areas of any given town or city. The effect of this act was 
that the best, most developed areas were earmarked for the white people, while the 
blacks, Indians and coloureds were consigned to the more rural outskirts of the major 
metropoles. 84% of the available land was granted to the white people, who made up 
only 15% of the total population. The 16% remaining land was then occupied by 80% 
of the population.  
3.6 POPULATION AND SAMPLE 
3.6.1 Population 
Population refers to individuals who possess the same characteristics, while sampling 
refers to the elements in the population considered for inclusion in the study. 
3.6.1.1 Sample 
A sample is “an element of the population considered for actual inclusion in the study 
or a subset of measurements drawn from a population we are interested in” (Cresswell 
& Plano- Clark: 2007:185). According to Hartas (2010:67), how the sample is selected 
is very important for the validity of a study.  
Homogeneous sampling is the process of selecting a small group of subjects or units 
for examination and analysis (Cohen & Crabtree 2006). The researcher engaged in 
homogeneous sampling that aided in choosing suitable participants and to describe a 
particular issue among the subgroup of similar backgrounds consisting of six 
participants. The participants were selected because they all hail from the same low 
socio-economic area, have the same schooling background, the same employment 
status and they all speak the same home language. 
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Table 3.1: Participants information 
Participant’s 
Pseudo names  
Age Employment 
status 
Education 
level 
Home 
language 
Marital 
status 
Jeffrey 
 
42 Employed Grade 10 Afrikaans Married 
Greg 
 
36 Employed Grade 11 Afrikaans Married 
Lloyd 
 
36 Employed Grade 11 Afrikaans Married 
Steven 
 
40 Employed Grade 10 Afrikaans Married 
Graham 
 
39 Employed Grade 10 Afrikaans Married 
Shaun 
 
37 Employed Grade 10 Afrikaans Married 
3.7 DATA COLLECTION PROCEDURES AND INSTRUMENTS 
According to Suter (2012), in qualitative research, interviews, observations and 
documents are the most commonly used sources of data collection which give a 
description of people’s lived experiences, events and situations, giving insight to the 
meaningful social and historical context of the area that is being studied.  
The researcher aimed to express the important role and impact of father’s involvement 
in their children’s reading development, normally disregarded when discussing 
parental involvement in education. Suter (2012) and Marshall & Rossman (2011) state 
that, in qualitative research, the researcher is regarded as the main data gathering 
instrument and relies on his or her skills and experience to discover information 
required to answer the questions being posed.  
Since the researcher collected data for this study through human resources only, she 
took cognizance of the fact that patience, tolerance and the building of trust are vital 
as the researcher and participants become more comfortable with one another over 
time (Marshall & Rossman, 2011). Appointments were made with the participants 
whereupon time rosters were drawn and decided upon. The researcher selected a 
classroom at the top of the double storey building at the school where she teaches. 
This location ensured privacy and minimized disturbances and intrusions. To further 
ensure privacy the researcher posted signs outside the location, indicating that a 
private meeting was in progress. The participants were met by the researcher in the 
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parking area of the school and accompanied to the classroom, using the opportunity 
to engage with the participants and creating a hospitable atmosphere.  
3.7.1 Data collection instruments 
Data collection instruments are the tools that the researcher used to collect data. The 
researcher used questionnaires, semi-structured and group interviews and narratives 
to collect data in order for all the concerns to be enclosed in this study. 
3.7.1.1 Questionnaires 
According to Thomas (2011), “A questionnaire is a written form of questioning and the 
questions may be closed … or open”. Open-ended questionnaires are intended to 
ensure respondents are capable of providing all the responses by themselves (Blaikie, 
2010:205). Basit (2010) adds that open-ended questions afford opportunity for 
participants to express themselves with greater freedom, in their own specific way, 
and deliver as much information as possible on their observation of the various 
categories covering the research topic. The assembling of data via an open-ended 
questionnaire adds to the triangulation of data, which permits the researcher to 
achieve deeper insights into the topic of the study (Denscombe, 2007).  
Johnson and Christensen (2008) define a questionnaire as a “self-report‟ data-
collection method completed by participants in order to attain their thinking, feelings, 
beliefs, values and perceptions on the research topic. The abovementioned authors 
maintain that the questions used in a questionnaire must explore the research topic 
and be formulated to match the participants’ level of understanding. 
The questions should be kept short to avoid misperception and not encompass 
emotive words, which may lead the participants in a particular direction. 
Questionnaires can be completed by the participants at a time and place that suits 
them.  
In this study the researcher presented the questionnaires in a face-to-face situation at 
a primary school in the Northern Areas of Port Elizabeth to explain the purpose and 
significance of the study, clarify points, answer questions, and motivate participants to 
answer questions carefully and truthfully. The questionnaires were used to serve as a 
basis to prompt fathers to question how often, what type of material and why they read 
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for themselves and their child/children. The results will ultimately lead to them forming 
perceptions relating to their involvement in their children’s reading development 
answering of the research question: 
 What are the perceptions of fathers regarding their involvement in their children’s 
reading development in a grade 4 English Home Language classroom? 
3.7.2  Interviews  
According to Lankshear and Knobel (2004), interviews are planned, prearranged 
interactions between two or more people where one person is responsible for asking 
questions regarding a specific theme or topic of formal concern while the other is 
responsible for replying to these questions. Bogdan & Biklen (2007) add that 
interviews can be employed to attain first-hand data from the research participants, 
which could allow the researcher to create a deeper comprehension of the participants’ 
views of life experiences. De Vos et al. (2005) define interviews as the predominant 
mode of data collection in qualitative research. De Poy & Gilson (2008) concur that 
interviewing is the prime mode of information collection in qualitative research. 
According to Seidman (2013), at the root of in-depth interviewing is a curiosity in 
understanding the lived experience of other people and the meaning they make of that 
experience. The purpose of using interviews for this study was to gather information 
regarding the participants’ experience and knowledge, their opinions & beliefs. It was 
used to conclude past and current information as well as predictions for the future.  
Clough & Nutbrown (2007) state that the researcher must be able to clearly 
structure questions; listen attentively; pause, probe or prompt appropriately; 
encourage the interviewee to talk freely and respond comfortably. Following 
the suggestion from the abovementioned authors for this study allowed the 
researcher to discover things that she would not have discovered through observation. 
The researcher was further able to explain the meaning of any terms the participants 
did not understand, to analyse the participants’ responses in order to gain more 
detailed data and seek clarification regarding the meaning of particular ambiguous 
answers.  
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According to Clough & Nutbrown (2007) the researcher must take heed of the fact that 
the effectiveness of an interview heavily depends on the communication skills of the 
interviewer. It is, therefore, an imperative factor to take into cognizance because many 
people are more willing to communicate orally than in writing and, therefore, will 
provide data more readily and fully in an interview than on a questionnaire. 
Hence through the interview the researcher was able to obtain information such as the 
interviewee’s incidental comments, facial and body expressions that would not have 
been conveyed in a written reply. These audio and visual signs also helped the 
researcher to key the tempo and tone of the private conversation in order to produce 
personal and confidential information and gain knowledge about motivations, feelings 
attitudes and beliefs. 
In this study the researcher used two types of interviews, namely group interviews and 
semi-structured interviews. 
3.7.2.1 Group interviews 
Focus group interviews are interviews with a small group of people on a specific topic.  
Basit (2010) defines interviews in which a researcher interacts with a group of people 
as focus group interviews, therefore the general perception of focus groups as group 
interviews (Lichtman, 2010). Denscombe (2010) supplements this sentiment by 
stating that the emphasis of group interviews is on drawing out adequate detail from 
the participants through the “interaction within the group”. 
The author further adds that focus groups are a means of exploring people’s “attitudes 
and perceptions, feelings and ideas about a specific topic”. Kamberelis and Dimitriadis 
(2013) state that focus groups allow the researchers to create very good 
approximations to natural interactions than do individual interviews. As a result, the 
researcher used group interviews because it produced more useful data than 
individual interviews, it covered a broader range of issues and the researcher played 
a more prominent role in leading the group interview, taking heed of not inhibiting the 
responses of the participants.  
Denscombe (2010) states that with focus group interviews there is a focus on the 
interview session, with reference to the interaction being centred around the 
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participants ‟special exposure to and the common information shared about the 
phenomenon being studied.” Thomas (2009) reiterates by stating that, when people 
are in groups, they usually express themselves more openly about issues or, 
conversely, withdraw from the conversation. Punch (2009) adds that, when focus 
group interviews are effectively managed, they have the potential to raise issues that 
participants may initially have been reluctant to discuss.  
Importantly, Hartas (2010) argues that in group interviews, participants tend to engage 
in a more naturalistic expression of how they perceive the world. Hence, the 
researcher concluded that focus group interviews were another data gathering tool 
appropriate for this study, taking into cognizance the aforementioned characteristics 
of focus groups. 
Throughout these interviews the participants were able to share their experiences and 
points of view, which Marshall and Rossman (2011) deem as an essential feature of 
this type of interview. It allows the participants to directly associate, extend and 
elaborate upon or illustrate with the other participants’ comments when answering a 
question set by the researcher. The group interview questions were posed to probe 
responses that will answer the sub- research question: What are the benefits and 
barriers to father involvement in children’s reading and how can it be overcome? 
3.7.2.2 Procedures of conducting focus group interviews in study 
The focus group interviews were scheduled for a time to accommodate both the 
participants and the researcher. The interviews were held at a venue where there was 
no possibility of any interference or disturbance. The participants were divided into two 
groups of three, each according to even and uneven numbers which they received 
upon their arrival. The researcher used the sub-research question as a guiding 
question to stimulate discussions on the posed questions. The interview was recorded 
and later transcribed. The written notes of the interview were also kept.  
3.7.2.3 Semi-structured interviews  
A semi-structured interview is a method of research used in the social sciences. It is 
open, allowing new ideas to be brought up during the interview as a result of what the 
interviewee says and where the interviewer generally has a framework of themes to 
 52 
be explored (Bjornholt & Farstad, 2012).  In this type of approach, the questions may 
well be improvised in the research setting, with the researcher asking the questions at 
points appropriate to the discussion and with wording that is sensitive to the unfolding 
discourse. 
The semi-structured interview questions were asked with the aim to answer both the 
primary research question: What are the perceptions of fathers regarding their 
involvement in their children’s reading development in a grade 4 English Home 
Language classroom? What are the benefits and barriers to father involvement in 
children’s reading and how can it be overcome? According to Bjornholt & Farstad 
(2012), the specific topic or topics that the interviewer wants to explore during 
the interview should usually be thought about well in advance and it is generally 
beneficial for interviewers to have an interview guide prepared, which is an informal 
grouping of topics and questions the interviewer can ask in different ways for different 
participants.  
These will assist researchers to focus an interview on the topics at hand without 
constraining them to a particular format which, can help interviewers to tailor their 
questions to the interview context/situation, and to the people they are interviewing. It 
thus allows participants to disclose thoughts and feelings which are clearly private and 
rely on the inter-personal skills of the interviewer and the ability to establish 
relationship and rapport. These are very valuable but ethically sensitive qualities 
(Newton, 2010).  
3.7.2.4 Procedures of conducting individual interviews in study 
Prior to holding the actual interviews, the researcher arranged a time and venue 
suitable to her with each of the participants. The researcher also double-checked with 
them a day before the scheduled date to confirm their availability. 
According to Denscombe (2007), in this type of interview, participants respond 
differently depending on how they perceive the interviewer, in particular the sex, age 
and ethnic origins of the interviewer have a bearing on the amount of information 
participants are willing to divulge and their honesty about what they reveal. Hence the 
researcher arranged with student leaders to usher the participants upon arrival to a 
designated waiting area where she welcomed the participants and introduced herself. 
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The researcher used the opportunity whilst walking to the pre-prepared venue to break 
the ice and create a connection through phatic talk.   
The interviews were initially conducted in Afrikaans, the participants’ mother tongue, 
a language in which the researcher is fluent, and later lead in English, the language of 
the research study. All the interviewees were asked the same question in the same 
order and records of the interviews were kept both in tape recorded as well as note 
form by the researcher.  
3.7.3  Narratives 
Chase (2005) defines a narrative, either oral or written, as an extended story about a 
significant aspect of one‘s life such as schooling or work. It is a very distinct form of 
discourse; a narrative is considered a retrospective process of constructing meaning 
from the shaping or ordering of past experience. Creswell (2013) defines it as both a 
phenomenon being studied and a method used in a study and maintains that it is best 
for capturing the detailed stories or life experiences of a single individual or the lives 
of a small number of individuals. In this research the narrative was a method to collect 
rich data, to bring the stories of the fathers’ personal experience into being by the 
participants’ narration of the past, present and future experience.  
According to Broussine (2008), the use of narratives allow the participants to surface 
unconscious thoughts into consciousness as they creatively engage in the retelling of 
events, and it is one of many modes of transforming knowing into telling (Sandelowski 
& Barroso 2007). A participant‘s narrative reveals his subjectivity, which in its turn 
personifies the multiple dominant discourses that shape it from moment to moment 
(Khoddami 2011) and seeks the personal, innate collection of participant’s thoughts 
and experiences.  
Delamont (2012) is of the opinion that narratives portray an interest in people’s lived 
experiences and an appreciation of the temporal nature of that experience. The author 
further notes that it creates a desire to empower the research participants and allow 
them to contribute to determining what the most relevant themes in an area of research 
are. 
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In this research the narratives afforded the participants the opportunity to reflect on 
the obstacles that hindered, or are hindering, them to assist their children in his/her 
reading development. It also allowed them to develop insights and support while 
allowing them to form strategies and overcome obstacles.  
3.8  DATA ANALYSIS  
Jacelon and O’Dell (2005:217) reiterate that data analysis is the process of breaking 
down, examining, comparing, conceptualizing and categorizing data. They define it as 
challenging, labour-intensive, guided by few standardized rules and is based on 
research questions, guided by the theoretical framework of the study. Ziebland and 
McPherson (2006) acknowledge that analysis is very time consuming, but with careful 
sampling, the collection of rich material and analytic depth, a relatively small number 
of cases can generate insights that apply well beyond the confines of the study.  
Taylor & Gibbs (2010) describe qualitative data analysis as the range of processes 
and procedures whereby we move from the qualitative data collected into some form 
of explanation, understanding or interpretation of the people and situations we are 
investigating. According to Cresswell (2007), data analysis is a process whereby the 
researcher prepares and organizes the data for analysis, then reduces the data into 
themes through a method of coding and condensing the codes and, finally, 
representing the data in figures, tables or a discussion. Struwig & Stead (2010) claim 
that data analysis generates a number of subthemes from the main themes that were 
identified in the research question and from these patterns are identified and new 
concepts and documents emerge.   
The data produced by the questionnaires were analysed qualitatively to categorise the 
responses and to group them in themes. A manual tape recorder was used to record 
all meetings involving the researcher and the participants. The interviews were first 
analysed by listening attentively and repetitively to the tape recordings of the 
interviews. The transcriptions were read repeatedly to get an understanding and then 
transcribed verbatim. This method is referred to by Thomas (2009) as the comparative 
method as it involves going through data repeatedly.  
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The researcher then coded the transcribed interviews by breaking up and categorizing 
the text to form general themes (Cresswell, 2005). The data was sorted according to 
the themes that emerged and continually compared for consistency or differences.  
The generated data was used in the quest to answer the principal question that guided 
this study, namely: What are the perceptions of fathers regarding their involvement in 
their children’s reading development in a grade 4 English Home Language classroom? 
Furthermore the data also clarified the sub-question that served the main research 
question: What are the benefits and barriers to father involvement in children’s reading 
and how can it be overcome? 
3.9  ETHICAL CONSIDERATIONS 
Because of the importance of Ethics in research, researchers require permission to 
collect data from individuals who are in charge of an establishment, from individuals 
providing the data, and university-based institutional boards (Creswell and Plano-
Clarke 2007). Issues of ethical confidentiality and privacy of personal rights of the 
participants had to be protected.  
The researcher applied for approval by the Research Ethics Committee according to 
the committee’s standard protocol and was granted permission to do this research by 
the Eastern Cape Department of Education, Research and Technology and Innovation 
Committee (ERTIC) of the Nelson Mandela Metropolitan University. When this 
approval was gained, the researcher approached the school management and the 
participants of the participating school to gain their informed consent and to eliminate 
any fears or questions they may have. The objective of the study was explained 
verbally and in writing to the participants and they were assured that the information 
obtained during the data collection process would be kept confidential.  
According to Savenye & Robinson (2011), in a qualitative research study, ethical 
issues are not a once-off activity but should be communicated throughout the study 
with intense attention given to the participants who collaborate in the study.  
Hence the researcher reminded the participants constantly of their voluntary 
participation, the confidentiality of information disclosed and their anonymity.    
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3.10 RELIABILITY, VALIDITY AND TRUSTWORTHINESS 
In qualitative research reliability or trustworthiness refers to the truth and accuracy of 
the findings and interpretations and there are certain measures that must be employed 
to attain this (Cresswell, 2005). According to Meriam (2009), trustworthiness is the 
way in which the researcher is able to convince the readers that the findings in the 
study are worthy, reliable, valid and of high quality. The researcher ensured 
trustworthiness by being reliable, authentic, faithful and staunch, portraying moral 
elements such as quality and honesty, which was maintained throughout the 
investigation while the data was being interpreted.  
Meriam (2009) is of the opinion that the trustworthiness of a research study depends 
on the credibility of the researcher. Maree (2007) claims that by using multiple data 
collection tools, the researcher will ensure trustworthiness of his/her research study. 
Meriam (2009) refers to this as triangulation and asserts that triangulation is a common 
strategy to ensure reliability and trustworthiness in a research project. 
3.10.1 Transferability  
According to Lincoln & Guba (2000) transferability refers to the degree to which the 
outcomes of qualitative research can be generalized or transferred to other contexts 
or settings. From a qualitative view transferability is primarily the responsibility of one 
doing the generalizing. The qualitative researcher can enrich transferability by doing 
a thorough job of describing the research context and the assumptions that were 
fundamental to the research. In this study the researcher aims to transfer the results 
of this study to a different context other than for the purpose of this study solely. Lincoln 
& Guba (2000) is of the opinion that the person who aspires to “transfer” the results to 
a different context is then responsible for making the ruling of how sensible transfer is.  
3.10.2 Dependability 
Dependability underlines the need for the researcher to account for the ever-changing 
context within which research happens. The researcher is liable for describing the 
changes that ensue in the setting and how these changes affected the way the 
research approached the study (Lincoln & Guba, 2000). 
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The researcher ensured the dependability of the study by heeding carelessness or 
making mistakes in conceptualizing the study, collecting the data, interpreting the 
findings and reporting the results. The logic used for selecting participants and events 
to observe, interview, and include in the study was clearly presented by the 
researcher. The researcher maintained consistency throughout the research process 
in order to present dependable results. 
3.10.3 Confirmability 
Confirmability refers to the degree to which results could be confirmed or validated by 
others. There are a number of tactics for enhancing confirmability. The researcher can 
document the procedures for checking and rechecking the data throughout the study. 
Another researcher can take a “devil’s advocate” part with respect to the results, and 
this procedure can be documented. 
According to Guba & Lincoln (2000), the researcher can actively search for and 
describe any negative instances that challenge prior observations, and after the study 
one can conduct a data audit that examines the data collection analysis procedures 
and make findings about the potential for bias or distortion. 
3.11 LIMITATIONS 
Since the responses of individual participants may be influenced and potentially 
shaped by the presence and perspectives of other participants as well as by the 
researcher, group interviews may be regarded as posing threats to the validity or 
credibility of the data.  
Group interviews are more difficult for the researcher to manage than one-on-one 
interviews. The recording of interviews where more than one person is talking 
(sometimes simultaneously) poses a major challenge for transcription and data 
analysis where it is considered important to attribute particular comments to 
individuals.  
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3.12 CHAPTER SUMMARY 
This chapter presented the plan for the study in order to guide the reader through the 
process and also to provide the researcher with a framework. The reasons for using 
the qualitative approach have been explained and the data collection method and 
instruments have been described. The validity and reliability of instruments have been 
discussed and the ethical process of conducting the study has been explained.  
The next chapter presents the findings and discusses the themes that emerged in the 
study. The findings will be discussed and interpreted in chapter five, conclusions will 
be drawn and recommendations made. 
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CHAPTER FOUR 
ANALYSIS AND DISCUSSION OF FINDINGS 
4.1 INTRODUCTION 
In the previous chapter of this study, the research design and methodology were 
delineated. This chapter will cover the findings from the questionnaires, group 
interviews, semi-structured interviews and narratives conducted during the data 
collection process. Through data analysis, one theme was identified, namely, fathers 
do not always play a supportive role during the reading development of their children.  
The chapter presents an analysis of the results of the data collected at a Primary 
school in the Northern Areas of Port Elizabeth. Data analysis refers to the stage in the 
research process where the researcher, through the application of various statistical 
and mathematical techniques, focuses separately on specific variables in the data set 
(Mouton, 2012:161). According to Mouton (2012:161), analysing data involves two 
steps. These are: (i) reducing to manageable proportions the wealth of data collected 
or has available, and (ii) identifying patterns and themes in the data. Lichtman 
(2010:195) echoes this by stating that the objective of analysing qualitative data is to 
reduce unnecessary bulky information in order to produce data that is relevant and 
meaningful. Therefore, all data furnished by the research participants need to be 
scrutinised to ensure that only that which is pertinent to the topic is identified (Basit, 
2010:183).  
Springer (2010:383) defines data analysis as a process in terms of which the 
researcher sorts and resorts data until overarching conclusions or theoretical 
understandings emerge. This method comprises three steps (see figure 4.1), namely 
organising the information, identifying themes by means of codes, and interpreting the 
data.  
Basit (2010:1999) is of the opinion that data analysis and interpretation within 
qualitative studies happens, in most cases, at the same time. Hence, interpretation 
should enable the researcher to tell a coherent story. 
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The researcher opted to classify the data for this study by means of coding. Coding is 
the beginning point for most forms of qualitative data analysis (Saldana 2009). Whilst 
Holton (2007) & Corbin (2008) go a step further and add that coding is the first step 
for the researcher to move beyond tangible data to make analytic interpretations. 
Punch (2009:176) defines coding as the foundation of the data analysis process and 
states that it entails using “tags, names or labels” in “labelling or categorizing” data. 
The researcher executed the analysis and coding processes for this study based on 
the procedures indicated by Creswell (2009:184-186) as depicted in Figure 4.1 (see 
below). 
 
Figure 4.1: Data analysis in qualitative research: Creswell 2009:185  
Before the data was analysed, it was arranged in a structured manner. The data was 
firstly transcribed and typed (Creswell, 2009:185) to ensure that it was accurately 
presented in its entire form (Denscombe, 2010:275). The researcher then read the 
data to get a general picture thereof in order to develop an initial impression and in an 
attempt to familiarise herself with the data, the researcher read through the 
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transcriptions several times (Marshall & Rossman, 2006:158). The data was then 
subjected to a coding process, during which the data was classified into different 
sections or headings. During this coding method, the researcher designed codes as 
the data developed (Creswell, 2009:187). Various aspects of the text were marked 
using distinct symbols. Codes were applied to the data that revealed similar aspects, 
to which the research participants attached much emphasis (Gibson & Brown, 
2009:134) and to data that appeared to be supported by the literature.  
The most relevant and prominent data was determined for further analysis by the 
researcher (Denscombe, 2010:285). This resulted in the development of additional 
and several sub-categories (Creswell, 2009:186).  
A related background was established in describing the research participants’ site and 
the phenomenon studied, as well as the particular aspects and topics that were 
revealed (Creswell, 2009:189). The researcher attempted to present data that was 
relevant and focused on the main theme “about the social phenomenon” (Marshall & 
Rossman, 2006:162). Finally, the data was interpreted through the researcher’s 
personal interpretation and from a comparison of the findings with information gleaned 
from the literature (Creswell, 2009:189).  
4.2  DATA ANALYSIS 
The researcher analysed the data according the research question and sub-question 
namely:  
 What are the perceptions of fathers regarding their involvement in their 
children’s reading development in a grade 4 English Home Language class? 
 What are the benefits and barriers to father involvement in children’s reading, 
and how it can be overcome to improve the reading levels of grade four learners 
within a certain teaching context? 
One main theme transpired through the process of analysis from the data obtained via 
questionnaires, group interviews, semi-structured interviews and narratives. The 
identified theme was discussed independently, exclusively for accounting and 
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theoretical purposes. Under the theme, various sub-themes and a category were 
identified.  
These themes will subsequently be discussed.  
Table 4.1: Identified main theme, subtheme and categories 
MAIN THEME SUBTHEMES CATEGORIES 
 
 
Father’s lack of  
support in reading 
development 
 
 
 
 
 
 
 
1. Fathers as provider 
 
2. Underestimating of 
individual contribution 
 
 
 
 
 
 
3. Unco-ordinated efforts 
 
4. Engagement with teacher 
and policy document 
 
 
2.1 Lack of knowledge on     
how to assist the child 
2.2 Fathers’ education and 
socioeconomic status 
2.3 Language:  Language of 
Learning and Teaching 
(LOLT) versus Mother 
Tongue 
 
4.3 THEME – FATHER’S LACK OF SUPPORT IN READING DEVELOPMENT  
The abovementioned theme was the main theme that emerged from the participants’ 
responses via the data collected and analyse. From this main theme, the following 
subthemes and categories evolved: 
 Subtheme  1: Father as provider 
 Subtheme  2: Underestimation of individual contribution 
 Category  2.1: Lack of knowledge on how to assist the child 
 Category  2.2: Father’s Education and socioeconomic status 
 Category  2.3: Language- Language of Learning and Teaching (LOLT) 
  versus Mother Tongue 
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 Subtheme  3: Unco-ordinated efforts 
 Subtheme  4: Engagement with teacher and Education Policy 
These subthemes will be discussed below validating the participants’ reactions to the 
main and sub research questions, namely: 
 What are the perceptions of fathers regarding their involvement in their children’s 
reading development in a grade 4 English Home Language class? 
 What are the benefits and barriers to father involvement in children’s reading and 
how it can be overcome to improve the reading levels of grade four learners 
within a certain teaching context? 
4.3.1  Subtheme1: Father as provider 
The majority of the participants stated that they perceive their main role of a father as 
being a provider, supporting their family financially. They commented that they need 
to provide in their families financial needs and was of the opinion that their spouses 
were responsible for the family’s other needs, despite some of them mentioning that 
their spouses are also supporting the household financially. 
 They identified these other needs as emotional, spiritual and educational. It also 
emerged that, although men recognise their role in fulfilling other family 
responsibilities, they consider financial provider as most important. These notions can 
be linked to the microsystem of the ecological theory of Bronfenbrenner (1979). The 
microsystem, which includes the small, immediate environment the child lives in and 
have any immediate relationship with, such as their immediate family, contends that 
the interactions of these groups with the child will have an effect on how the child’s 
reading develops. The more encouraging and supporting these relationships and 
places are, the better the child will be able to develop his/her reading. Pienaar & 
Raymond (2013) reiterate that the interactions in the microsystem have a direct impact 
on the learners.  
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The following verbatim response from Jeffrey supports the sub-theme, father as 
provider. 
“As the father of the house it is my main duty to provide for my family 
financially. A father also provides other needs like education, but I 
don’t have time to do homework, my wife does that”. 
The participants expressed concern that being a father to them means that they must 
provide for their families’ needs by working hard for them. According to Mavungu 
(2013), fathers are predominantly seen as providers and this prevalent construction of 
fathers as mainly agents for financial and material support of children and families 
prevents the emergence of other fatherhood roles. They are in agreement that it’s their 
wife’s responsibility to assists their child with reading activities. Participants’ viewed 
the wife as the primary teacher and caregiver, or because of their own low reading 
achievement in school. 
“I must provide food, clothes and a house for my family. My wife takes 
care of the rest because I work a lot. As the man it is my duty to ensure 
that my children’s school fees are paid, the rent is paid and that they 
have clothes to wear”. 
The two most dominant father roles that occurred in history, according to Mavungu 
(2013), have been providing or/ and care-giving. He claims that inability to provide 
material or financial support makes fathers feel like a failure and is vital for men 
because they perceive masculinity and fatherhood in terms of one’s ability to provide. 
According to Fogarthy & Evans (2011), men may get caught up with the idea that 
providing for children is the best way to show they are involved in their children’s lives.  
This sentiment is portrayed by Bronfenbrenner’s (1979) exosystem. The exosystem 
includes the other places that the child may not interact with often but that still have a 
large effect on him/her, such as the fathers’ workplace. According to Pienaar & 
Raymond (2013), the elements in the exosystem may facilitate or limit the functioning 
of the immediate settings. For example, if a father gets laid off from work that may 
have negative effect on the child if he is unable to pay rent or to buy groceries. 
However, if he receives a promotion and a raise at work, this may have a positive 
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effect on the child because he will be better able to provide in the child’s educational 
needs and purchase reading material. 
Greg emphasizes that:  
“Even though my wife and I both work, it is my duty as a father to 
provide. I work hard for my family and don’t have time to do homework 
or play with them. However I regard myself as an actively involved 
father.” 
Support for the above verbatim response can be found in the sentiments of Stofile, 
Linden & Maarman (2011) and Van der Berg (2008), who state that hunger and poor 
nutrition in particular may lead to physical and psychological conditions that prevent 
learners from gaining access to knowledge, leading to a reduction in their participation 
in education. Nonetheless, providing merely represents a part of the responsibility 
definition of father involvement (see 1.7.1 and 2.4). Being able to provide food, clothes 
and shelter may be an essential and good way to providing for a child, but it is not the 
only way to show father involvement, and in fact these basics are just the beginning. 
Despite the participants’ view and the fact that traditionally, fathers have been 
regarded as mainly providers, this belief has changed to one where fathers are more 
than just providers (Mavungu, 2013). Ultimately, even though most men believe that 
being a good provider means supporting a family financially, it means much more than 
that.  In order for men to be more involved in their kids’ reading, they need to also 
contribute to the emotional, spiritual, physical and mental well-being of their family.  
Once the aforementioned needs are provided for it will aid the fathers in assisting in 
the reading development of their children. The mesosystem of Bronfenbrenner (1979) 
reiterates how the different parts of a child's microsystem work together for the sake 
of the child which supports the role of a father as a provider. If the father takes an 
active role in the child's reading development, it will ensure the child's overall growth. 
4.3.2 Subtheme 2- Underestimation of individual contribution  
One of the main points that stood out from the above subtheme was the fathers’ low 
perception of their contributions to their children’s reading development. Participants 
linked this to constructions of their masculinity that stress men’s invulnerability and 
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‘independence’. Even though they are pleased to be involved, they fail to put 
themselves forward or may appear uninterested. In fact, there are numerous reasons 
why fathers may appear unforthcoming, including: 
 They are waiting to be given permission to step forward and be invited to be 
involved. 
 They do not regard themselves as competent or important in their child’s reading 
development. 
It emerged that these participants underestimated their abilities to assist with their 
children’s reading development and attributed this underestimation of their 
contribution to the following factors:  
4.2.2.1 Their lack of knowledge on how to assist the child 
4.2.2.2 Their Education and socioeconomic status 
4.2.2.3 Language- Language of Learning and Teaching (LOLT) versus Mother 
Tongue 
4.3.2.1 Lack of knowledge on how to assist the child 
Many of the participants expressed that they lack the knowledge on how to assist their 
child(ren) with reading. Some participants related that they are impatient and that they 
perceive reading as the role of the mother. One participant felt that he does not have 
the confidence to assist and fear being ridiculed or even causing more confusion.  
The following verbatim responses summarised the above-mentioned sub-theme: 
“When my wife asks me to help with homework, I always think of an 
excuse not to do it because I don’t know how to help my daughter but 
I don’t want to tell her that I don’t know, it will make me look bad as a 
man. My wife always helps the children so she knows how, that is why 
I prefer her to help them”. 
“I don’t like it when my child corrects me, he always says the teacher 
says so and the teacher does it like this and like that. I think I must 
just leave the reading to the teacher. My wife is better at it than me 
too, that’s why I don’t enjoy or even want to do it”. 
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The abovementioned fears and concern about lack of knowledge on how to assist their 
children by the participants as indicated above is echoed by Lemmer (2011), who 
states that mothers generally take sole responsibility for reading with the child, an 
activity which is seen as part of the maternal nurturing responsibility, and that only a 
small percentage of fathers read to their children. Duursma, Pan & Raikes (2008) 
reiterates this sentiment by stating that nearly all the research literature on parent–
child book reading has focused on mothers and not the role of fathers in reading 
development. 
The following are some of the responses of the participants in respect of what are the 
perceptions of fathers regarding their involvement in their children’s reading 
development? 
 “I do not spend time with my child whilst he reads at home thus I do not know 
what is expected of me.” 
 “I leave home early in the morning and return very late at night. Where do I get 
the time to help my child with his reading?”  
The lack of knowledge on how to assist with reading development can also be 
attributed to the fact fathers typically spend less time with their children than mothers 
do and may, therefore, be less tuned into children’s language abilities (Duursma, Pan 
& Raikes, 2008). For those fathers who are unsure of how to assist their child(ren) with 
reading, Baker (2013) suggests that fathers can assist with literacy development at 
home by engaging in activities such as shared book reading, singing songs and 
providing materials in the home (i.e., children’s books). When fathers are doing 
household projects, they can describe what they are doing to their child(ren). They can 
also involve the child(ren) in everyday writing tasks, like shopping lists, paying bills or 
creating games that use letters, words, or problem solving. Lemmer (2011) concludes 
that father involvement in school based programmes is often constrained by 
employment and cultural expectations of the masculine role, and schools should rather 
seek to involve fathers in home-based activities which do not require attendance at 
the school. Ponitz & Rimm-Kaufman (2011) echoes this by claiming that emotional 
development and academic learning are closely intertwined and children who develop 
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strong cognitive skills during home literacy interactions are likely to develop strong 
emotional skills.  
4.3.2.2  Father’s Education and socioeconomic status 
The socioeconomic status of fathers serves as an important guide which predicts 
children’s educational and behavioral outcomes. Hook, Lawson & Farah (2013), state 
that socioeconomic status refers to a measure of social standing that typically includes 
income, education and occupation. It has been linked to a wide array of life outcomes, 
ranging from cognitive ability and academic achievement to physical and mental 
health. Tucker-Drob, Rhemtulla, Harden, Turkheimer & Fask (2010) reiterate that the 
education, occupation and income of fathers indicates the families' socioeconomic 
status (SES), and have been found to moderate the heritability of their children's 
intelligence. Inevitably the socioeconomic status of fathers has a bearing on the 
ultimate education of fathers, which in turn plays a role in the educational opportunities 
of children and the level of paternal involvement. These views are reflective in the 
chronosytem of Bronfenbrenner (1999) which states that the different school 
experiences of the parents often make it difficult for them to understand the changes 
that have taken place in schools and in teaching, and so they find it extremely difficult 
to participate meaningfully in their children’s education. 
Fathers’ education as a sub-theme is supported by the following verbatim response 
as mentioned by Graham (participant): 
“I never finished school and think it is one of the reasons why I’m not 
involved in my child’s education. I feel like he knows more than me 
even though he is still in primary school. I don’t like reading and I’m 
not confident in reading to my child, I’m not a good reader and that’s 
why I don’t involve myself with his reading. My wife reads better and 
she has matric, unlike me. Education is important and I want to help 
my child but the work they do today is very different from when I was 
in school. I regret not completing my education because I feel now I 
can’t help my child the way that I would have if I finished school.” 
From the above response it clearly emerged that the participants regard the fact that 
they never completed school as a barrier to their involvement in their child(ren)’s 
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reading. Research suggests that older, more affluent, highly educated fathers are 
more likely to engage in positive parenting practices that enhance children’s reading 
outcomes (Baker,2012, Pancsofar & Vernon-Feagans, 2010 & Mollborn & Lovegrove, 
2011). Pancsofar & Vernon-Feagans (2010) add by stating that fathers’ education was 
positively related to children’s language and literacy development. Evidently, the 
responses from the participants highlighting their concern that a lack of education 
plays a role in a father’s involvement in a child’s reading development is found in the 
aforementioned views from different researchers.  
4.3.2.3 Language- Language of Learning and Teaching (LOLT) versus Mother 
Tongue 
The above-mentioned theme responds to the sub- question: What are the benefits of 
the involvement of fathers in children’s reading? 
The greatest challenge that the participants claim to hinder their involvement in their 
child(ren)’s reading development is their mother tongue as opposed to the Language 
of Learning and Teaching (LOLT) in their child(ren)’s school. There seems to be a 
presence of insecurity and fear of ego damage involved in the speaking of English. 
The participants also mention their distress in being ridiculed for not being competent 
in or very knowledgeable about English. Bronfenbrenner’s ecosystemic theory (1979) 
highlights the fact that teachers need to consider a learner’s personal assets/ 
strengths, as well as needs, in the context of the family. The participants and their 
children are literate in Afrikaans, their home language and, therefore, teachers should 
use these assets to build on their strengths in their home language by identifying 
parallel content materials. The teachers should use it in building a bridge to the content 
and help develop the child’s English skills, which will also allow the fathers to assist 
the child more at home. 
“It is my responsibility to help my wife with our child’s schoolwork 
especially reading. I want to help him wherever I can but it’s 
sometimes difficult because I grew up speaking Afrikaans and I don’t 
speak English so well’.  
“Sometimes it is very embarrassing when I pronounce a word wrong 
or when my I don’t know what the word means. I did English as a 
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subject at school, but I never spoke English and find it difficult to read 
to my child in English”. 
The verbatim responses above support the sub-theme, Language of Learning and 
Teaching (LOLT) versus Mother Tongue language. They, however, express their role, 
eagerness and even attempt in assisting with reading to their child(ren). The relevance 
and reality of these concerns as expressed by the participants above is supported by 
Cook (2013), who claims that mother tongue instruction is a sore point with parents, 
teachers and education officials. Prevalent in this concern is the fact that children drop 
their mother tongue or home language too soon, and learn in a language they do not 
understand. They therefore struggle to learn concepts, how to read and write and to 
learn through English as a language of teaching and learning. These factors reinforce 
the significance of the participants’ insecurity when it comes to assisting their 
child/children in reading in English.  
Irrespective of arguments for and against mother tongue instruction and 
notwithstanding the participants challenges with English as LOLT the reality lies in the 
Department of Basic Educations 1997 Language in Education Policy (LIEP) which 
promotes "additive bilingualism" as the most effective way to use languages for 
learning. According to King & Fogle (2006), Additive bilingualism refers to a situation 
where a second language is learnt by an individual without detracting from the 
development of the first language and where a second language adds to, rather than 
replaces the first language. This implies that learners will be taught in a language that 
is not their mother tongue at no cost to their mother tongue competence. Their mother 
tongue remains their socially dominant and prestigious one and is in no danger of 
replacement when a second language is learned.  
The use of English as a LOLT in the school should henceforth not be seen as a barrier 
but on the contrary rather as a benefit to both the participants and their children. By 
engaging in the reading development of their children in the language which is not 
their mother tongue both the participants and their children are enhancing their second 
language and reading competencies. 
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4.3.3   Subtheme 3- Unco-ordinated efforts 
The subtheme above is addressing the sub-question: What are the benefits of the 
involvement of fathers in children’s reading. 
The participants expressed that due to long working hours and lack of formal reading 
material at home, they are unable to engage in structured reading and to use prayer 
time, dinner time and leisure time in front of the television to participate in reading 
development with their child/ children.  
The sub-theme, Unco-ordinated efforts are supported by the following 
verbatim responses: 
“I work hard and long hours, but I make time to let my child read the 
Bible during prayer time at night or in the morning”. 
“I normally help my wife with the cooking and take the time to let my 
child help me by reading the labels or the ingredients as listed on a 
tin or packet or reading a recipe. I also let her read through the 
advertorial newspapers that the shops distribute in the 
neighbourhood. She really enjoys this cooking and reading time”. 
“Finding time to go to the library for books is difficult and we don’t have 
reading books at home, but I make a concerted effort to let my child 
read through the television guide to find a movie or programme for us 
to watch. That is my way of doing reading with my child”. 
Clark (2009) states that it has long been recognised that fathers can play a particularly 
important role in helping support their children’s reading. Children whose fathers 
spend time with them and read with them do better at school, an impact which lasts 
into adult life. When fathers are involved, their children learn more, perform better in 
school and exhibit healthier behaviour. Palm (2015) is of the opinion that fathers can 
play an important role to promote learning and literacy, but unfortunately not all dads 
realize this or know how to go about it.  
As mentioned earlier by one of the participants, when we think of reading, most of us 
immediately think of stories, especially books. According to Duursma, Pan & Raikes 
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(2008) shared book reading is one father–child activity with well-documented 
facilitative effects on children’s language development. There are, however, many 
forms of print that can be used for reading at home as well. Palm (2015) reiterates by 
saying that fathers can use everyday activities that provide opportunities for boosting 
literacy skills. For example, reading newspapers and talking about the cartoons, 
following sports teams by looking at pictures and talking about specific players, telling 
stories at bedtime, fixing something around the house, preparing a meal or snack 
together, playing games with letters, or talking about signs while walking in the 
neighbourhood.. 
What is emergent here is that fathers can and do attempt to contribute to their 
children’s literacy development, irrespective of the fact that research on father’s 
involvement has been frequently taken for granted, held negative connotations or had 
been inadequately conceptualized. (Saracho 2008). This supports the notion that 
fathers can learn new roles to encourage their involvement in their children’s reading 
development. 
4.3.4 Subtheme 4- Engagement with teacher and Education Policy  
According to the macrosystem of Bronfenbrenner (1999), if the education system 
believes that teachers should be solely responsible for teaching learners, that system 
is less likely to allow other structures to support teachers. This is, however, not relevant 
to education in South Africa because the Department of Education in South Africa 
supports and encourages parental involvement in Education (SASA, 1996). The 
participants expressed the contrary by claiming that they are in need of assistance, 
interaction and better communication between them and the teachers. Some 
participants claim that they are unaware and unable to keep up with the constant 
changes in the Curriculum. According to the responses from participants, they receive 
impatient, insufficient and weak communication from the teachers.  
The following are some of the responses of the participants in respect of what barriers 
to father involvement in children’s reading, and how it can be overcome to improve the 
reading levels of grade four learners within a certain teaching context? 
 I have no idea what system is being followed in the schools at the moment.  
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 The Department of Education keeps changing the  and makes it difficult for us 
to help our children. 
 The teachers also don’t have time or patience to explain the new system to us. 
At a meeting, my child’s teacher explained the work in such a hurry; I still don’t 
know what the new system is called. 
Taking into cognizance the many changes that occurred in the South African 
Education Curriculum since 1996 validates the challenges faced by the participants 
regarding their involvement in education. Many educators are facing challenges with 
grasping these changes and the implementation thereof, which can be contested as a 
possible reluctance and narrowed interaction between parents and teachers regarding 
the curriculum, as mentioned in the verbatim response above. When educators have 
a deep disciplinary knowledge and knowledge of how to effectively teach their 
particular subject to the particular learners in their class, it will enhance their efforts in 
assisting and guiding fathers on how best to get involved in their children’s education, 
and more specifically their reading development. These aforementioned ideas may 
alleviate the concerns that the participant expressed in the verbatim response above. 
4.4 CONCLUSION  
The findings of this study confirm that fathers are not involved in their children’s 
reading development because of their perceptions regarding their roles as fathers, 
which were formed by stereotyping and the rearing lifestyle of these fathers. There are 
also a number of barriers that contribute to this.  
Irrespective of the factors mentioned above there exist evidence, which illustrate that 
fathers are not only aware of the benefits and barriers of father involvement in reading, 
but also display a willingness to break the stereotypical perceptions they have and 
become more involved in the reading development of their children.  
The next chapter draws conclusions from the results of this study and provides both 
practical recommendations and recommendations for further study. 
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CHAPTER FIVE 
CONCLUSION AND RECOMMENDATION 
5.1  INTRODUCTION 
In the preceding chapter the researcher described in detail the findings of this study 
after an analysis of the collected data. The purpose of this chapter is to present a 
summary of the study, to make conclusions and recommendations for existing and 
forthcoming research generated upon the findings.  
I embarked on this study after I reflected on the challenges I was experiencing with 
the low levels of reading in my classroom. As an annual intervention measure, I 
arrange parent contact sessions with the parents of all learners in my classroom so as 
to ensure that no parent feels targeted should their child experience reading 
challenges. Even though I called upon both parents only the mothers arrived for the 
scheduled meetings. After the session and consultation with these mothers it was 
revealed much to the frustration of the mothers that the fathers played no part in their 
children’s reading development and henceforth the need to explore ways to convert 
the mentioned challenge arose.  I realised that by getting fathers actively involved in 
their children’s reading development it may not only improve the reading competencies 
of learners but also relieve the stress that the mothers and teachers are experiencing 
in their quest to assist children in their reading development.    
5.2  OVERVIEW (SUMMARY OF THE STUDY) 
This study focused on exploring fathers’ reading involvement in a grade 4 classroom 
at a primary school in the Northern Areas of Port Elizabeth. The primary objective of 
this research was to: 
 Explore the involvement of fathers in their children’s reading development. 
 It also explores benefits of father involvement in reading 
 Identify the barriers to father involvement and how they can be overcome 
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From this main objective, the question that arose, was: What are the perceptions of 
fathers regarding their involvement in their children’s reading development in a grade 
4 English Home Language classroom? 
From this main question, the following secondary research question emerged, namely: 
What are the benefits and barriers to father involvement in children’s reading and how 
can it be overcome? 
The research was undertaken, using an interpretive paradigm within a qualitative 
approach. The researcher based the research design on the interpretive paradigm, 
since the researcher primarily focused on the participants ‟understanding of the world 
through their own interpretations and perceptions” (Henn, 2006). The researcher opted 
to employ a qualitative approach as the most appropriate manner to conduct this 
study, since “qualitative research is a means for exploring and understanding the 
meaning individuals or groups ascribe to a social or human problem” (Creswell, 2009). 
Because of the researcher’s central concern of the phenomenon of the involvement of 
fathers in the reading development of their children, this study was best suited as a 
case study in order for the researcher to attain an insightful understanding into the 
phenomenon under research. The researcher collected the data by means of an open-
ended questionnaire, focus-group interviews, individual semi-structured interviews 
and narratives. 
5.3  RECOMMENDATIONS FOR SCHOOLS, TEACHERS AND FATHERS 
 To increase father involvement in reading development, schools must make a 
positive connection with fathers. 
 Schools should provide teachers with opportunities to learn how to increase 
father engagement in reading activities. 
 The school can organise activities that will enhance the interests of fathers in 
reading, such as book club afternoons, where fathers and their children 
participate in reading. 
 Teachers should be encouraged to have regular interactions and create 
opportunities to involve fathers in the reading development of their children. 
 Teachers should provide a variety of reading strategies and frequent 
opportunities for fathers to enhance their involvement in reading development. 
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 Teachers should determine which reading material demands do fathers have 
to assist them in reading activities at home. 
 Find out what information would fathers like to receive related to reading. 
 Ascertain what school reading-related activities, services, and programs would 
fathers like to know more about? 
 Teachers can engage with fathers on what simple changes or modifications 
would make the school’s physical environment more pleasant, accessible for 
active father involvement. 
  For fathers with a child with a learning barrier, teachers can identify how these 
fathers would like to work with the school to most assist the child in overcoming 
the learning barrier, which will ultimately improve the child’s reading 
competency. 
 Teachers can establish what skills, talents or connections fathers have that they 
can use and share with teachers and other fathers to assist with the reading 
development of learners.  
I believe that these recommendations will assist the fathers in reviewing their 
perceptions regarding their involvement in the reading development of their children. 
It will also contribute to creating an awareness of the benefits of father involvement in 
reading and aid in providing strategies to overcome the barriers that are obstructing 
them from being actively involved in the reading development of their children.  
5.4  RECOMMENDATIONS FOR FURTHER RESEARCH 
 More research needs to be done on the influence of fathers’ perceptions 
regarding their role in the reading development of their children and how they 
can be assisted in changing their perceptions while being prepared to become 
more involved.  
 More research needs to be done on the effects of additive bilingualism on the 
reading outcomes of learners. 
 Based on the negative feelings of fathers regarding their engagement with 
teachers and the Education Policy, I recommend that further research be done 
in the feasibility of the CAPS- curriculum being more parents friendly and in 
finding strategies to improve parent-teacher co-operation. 
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I am of the opinion that these recommendations will be beneficial in getting fathers 
more involved in the reading development of their children and in improving the 
reading competencies of learners. 
5.5  REFLECTION BY THE RESEARCHER ON THE RESEARCH PROCESS 
After reflecting on this study, the researcher formulated the following 
recommendations for other researchers who want to embark on a similar study:  
The researcher must ensure that selected schools and prospective participants are 
meticulously made aware of the aims and objectives of the study before embarking on 
the collection of data.  
There must be a sound relationship between the school principal, the researcher, the 
research participants and other significant stakeholders.  
The potential questions for data collection must be conducted thoroughly in order to 
cultivate questions that will produce as much in-depth data as possible.  
The researcher must conduct interview sessions at times that are most appropriate to 
the participants and in locations that will minimise disturbances and/or distractions.  
The questionnaire sessions must be lead with the whole group of participants in one 
venue at the same time to assure that participants deliver the maximum answers and 
to guarantee that all questionnaires are returned. 
5.6  LIMITATIONS AND CONTRIBUTION OF THE STUDY 
The researcher experienced the following limitations during the study: 
 Some of the participants withdrew from the study due to work and unforeseen 
circumstances. I thus had to work with a very limited number of participants. 
 The data-collection process was hampered by the unavailability of participants 
and required adjustments in the schedule. 
 The sample of the study was small and confined the generalisations and 
comparisons. There needs to be further research to determine how other 
 78 
fathers perceive their roles in the reading development of their children and to 
ascertain the benefits and barriers that other fathers are experiencing. 
The study contributes by exploring fathers’ perceptions of them in their children’s 
reading development. The school and other fathers at the school can use the study to 
assist them in giving them insight into the perceptions of fathers regarding their role in 
the reading development of their children and also of what the benefits and barriers 
are which can be beneficial in the teachers’ quest to improve learners’ reading abilities.  
5.7  FINDINGS OF THE STUDY 
The aim of a research study is to answer the research questions. My final conclusions 
on each of the findings of the research questions that guided this study will be 
discussed below. 
5.7.1  Primary Research Question 
What are the perceptions of fathers regarding their involvement in their children’s 
reading development in a grade 4 English Home Language classroom? 
During the sessions the participants expressed vulnerability and felt exposed by their 
perceptions of what they perceived their roles as fathers are and the fact that they are 
not actively involved in their children’s reading development. They, however, 
articulated very strongly the importance of their role as being a provider, ensuring that 
the material needs of the family is met. It emerged that they associated this role to 
their masculinity and described themselves as involved fathers.  
Despite the contrary happening, it is evident that they recognize that they have a role 
to play in their children’s reading development. 
5.7.2  Sub Question  
What are the benefits and barriers to the involvement of fathers in children’s reading 
and how can it be overcome? 
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The participants expressed that, irrespective of their time challenges, they do attempt 
to be involved in reading activities with their children. They use the opportunities that 
their family routines and chores present to engage in reading with their children.  
The participants expressed that they are unaware of how to assist with reading 
development at home because they perceive it as the duty of the mother. They also 
commented that their egos will be bruised if they get criticized for not knowing what to 
do. They claim that they don’t interact much with their children and their reading, hence 
they are oblivious on how to assist their children. The participants indicated the fact 
that they never completed school as a stumbling block in their willingness to assist 
with reading at home because it causes them to feel inferior and self-conscious.  
The mother tongue of the participants is not the Language of Learning and Teaching 
of their children, and poses a threat in their involvement in their children’s reading 
development because they fear being ridiculed at pronouncing words incorrectly in 
English. 
Another barrier that prevents the participants from being actively involved in their 
children’s reading development is their lack of knowledge regarding the curriculum 
being taught at their children’s school. They are of the opinion that the constant 
changes in the education system are confusing and negatively affect their eagerness 
and competence in assisting with reading at home. The inadequate level of 
communication and interaction regarding the curriculum being taught at school from 
the teachers was indicated as having a negative effect on the participants’ enthusiasm 
in assisting their children with reading.   
The findings above serve to prove the challenges the participants are facing and 
qualify their non-involvement in their children’s reading development. To eliminate and 
rectify the phenomenon at hand, the said challenges need to be addressed and 
overturned by all stakeholders involved. 
5.8  CONCLUDING REMARKS 
The many challenges to reading that teachers are experiencing can have an influence 
on the teaching of reading in schools. This is a challenge that needs to be addressed 
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in the entrance of learners into the school system, which within the recommended 
period for learners to acquire the basic skills needed in becoming proficient readers. 
The involvement of fathers in the reading development of their children should be 
encouraged from the inception into the Foundation Phase to obtain active and positive 
participation. The teaching of reading skills is one of the many responsibilities of 
teachers within the schooling system, however, this responsibility can be and should 
be supported by fathers who are involved in their children’s reading development and 
who encourage a love for reading, thus enhancing children’s reading development and 
confidence.  
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ANNEXURE A:  INTERVIEW QUESTIONS 
 
INTERVIEW QUESTIONS 
PLEASE ANSWER THE FOLLOWING QUESTIONS IN AS MUCH DETAIL AS 
POSSIBLE 
1. Who read most frequently to you as a child? 
________________________________________________________________
________________________________________________________________ 
 
2. What role did your father play in your reading development? 
________________________________________________________________
________________________________________________________________ 
3. What are the challenges that prevent you from reading to your child? 
________________________________________________________________
________________________________________________________________ 
4. What are the challenges you face when you are engaging in reading with your 
child? 
________________________________________________________________
________________________________________________________________ 
5. How do you ensure that your child reads regularly at home? 
________________________________________________________________
________________________________________________________________ 
6. Are you familiar with the curriculum currently being taught at your child’s school? 
________________________________________________________________
________________________________________________________________ 
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7. Do you know how to assist/ develop your child’s reading abilities? 
________________________________________________________________
________________________________________________________________ 
8. How can fathers become more involved in their child’s reading development? 
________________________________________________________________
________________________________________________________________ 
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ANNEXURE B: QUESTIONNAIRE 
 
QUESTIONNAIRE 
 
1. How often do you read? 
 
a. Never 
b. Sometimes 
c. Always 
 
2. How often do you read to your child? 
 
a. Never 
b. Sometimes 
c. Always 
 
3. What type of material do you read? 
 
a. Books 
b. Magazines 
c. Newspaper 
 
4. What type of material do you read to your child? 
 
a. Books 
b. Magazines 
c. Newspaper 
 
5. Why do you read? 
 
a. To relax 
b. To find information 
c. To study 
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ANNEXURE C: GROUP INTERVIEW QUESTIONS 
 
PLEASE ANSWER THE FOLLOWING QUESTIONS IN AS MUCH DETAIL AS 
POSSIBLE 
1. What does it mean to you to be a father? 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
 
2. Do you feel that you have the essential knowledge and skills to assist your 
child with his/her reading development? 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
 
3. How can you become more involved in your child’s reading development? 
 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
 
4. What encourages you to become more involved in your child’s reading 
development? 
 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
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5. Is the media depicting the roles of a father in a negative light? 
 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
 
6. What effect does the media’s depiction of a father’s role have on your 
involvement as a father? 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________  
 
 
 
NARRATIVE QUESTION 
 
PLEASE WRITE A SHORT NARRATIVE AND OR DRAW A SKETCH TO 
ELABORATE ON THE OBSTACLES THAT HINDERED OR ARE HINDERING YOU 
TO ASSIST YOUR CHILD IN HIS/HER READING DEVELOPMENT. 
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ANNEXURE D: REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN 
SCHOOLS 
 
  
 
 
 
7 December 2012 
Dr Ntsiko 
Acting District Director 
Ethel Valentine 
Sutton Road, North End 
Fax: (041) 451 0193 
For attention: Dr Ntsiko 
 
REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN SCHOOLS 
 
Dear Dr. Ntsiko 
 
My name is Chantel Nel, and I am an M.Ed student at the Nelson Mandela Metropolitan University in 
Port Elizabeth. The research I wish to conduct for my Master’s dissertation involves the establishing of 
guidelines for father participation in education. This project will be conducted under the supervision of 
Dr.Deidre Geduld (NMMU, South Africa). 
 
I am hereby seeking your consent to approach a primary school in the PE district to provide participants 
for this project.  
 
I have provided you with a copy of my dissertation proposal which includes copies of the measure and 
consent and assent forms to be used in the research process, as well as a copy of the approval letter 
which I received from the NMMU Research Ethics Committee (Human).  
 
Upon completion of the study, I undertake to provide the Department of Education with a bound copy 
of the full research report. If you require any further information, please do not hesitate to contact me 
on 0782389764 or nelchanty@gmail.com. Thank you for your time and consideration in this matter.  
 
Yours sincerely, 
 
 
Chantel Nel 
Nelson Mandela Metropolitan University 
 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
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ANNEXURE E: LETTER TO PRINCIPAL TO CONDUCT RESEARCH 
 
 
 
 
 
 
 
ESTABLISHING GUIDELINES FOR FATHER INVOLVEMENT IN A GRADE 4 
CLASSROOM 
Project Information Statement/Letter of Invitation to School Principals 
 
My name is Chantel Eve Nel, and I am a M.ed student at the Nelson Mandela 
Metropolitan University (NMMU). I am conducting research on establishing guidelines 
for father involvement in a grade 4 classroom under the supervision of Dr. Deidre 
Geduld, NMMU. The Provincial Department of Education has given approval to 
approach schools for my research. A copy of their approval is contained with this letter. 
I invite you to consider taking part in this research. This study will meet the 
requirements of the Research Ethics Committee (Human) of the NMMU.  
AIMS OF THE RESEARCH 
The research aims to: 
 Establish guidelines for father involvement in a grade 4 classroom. 
SIGNIFICANCE OF THE RESEARCH PROJECT 
The research is significant in three ways: 
 It will provide information about father’s involvement in education. 
 It will provide information about father’s perceptions regarding their 
participation in their child/children’s education. 
 It will provide schools, teachers and parents with guidelines to enhance 
father’s participation in their child/children’s education. 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
• South Africa•  www.nmmu.ac.za 
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BENEFITS OF THE RESEARCH TO SCHOOLS 
 Dissemination of results to schools, Eastern Cape Department of Education, 
and the broader public. 
 The results will inform curriculum development in father involvement in 
education. 
RESEARCH PLAN AND METHOD 
I will make use of the following data collection strategies: 
 
a) Questionnaires 
 
All partakers will be asked to complete a questionnaire. 
A standardized form will be distributed among the participants to record all responses 
needed. Bearing in mind that the response to a questionnaire is voluntary, I will seek 
to maintain the interest of the participants. I will provide precise and clear instructions 
on how to answer the questions. The questions will be divided into logical sections by 
subject, it will start from the ones that are easy to answer and will proceed from general 
to specific. Personal or sensitive questions will be asked last and I will employ the 
vocabulary of the participants. 
 
 The emphasis of the questionnaire will be to conclude the real involvement of fathers 
in the education of their child/children and how to establish guidelines to bring about 
greater participatory confidence for fathers by improving their involvement in their 
children’s education. The layout of the questionnaire will be systematic with sufficient 
space between questions and answers, which will enhance readability.  
 
I will consider the participant’s fatigue when designing the length of the questionnaire. 
Open-ended and multiple- choice questions will be used. The purpose of the open- 
ended questions is to allow the respondents to be free to answer in their own words 
and to express any ideas they think apply.  
Multiple- choice questions offer specific alternatives from which the participants must 
choose one or more. I included this type of questions because it simplifies the 
recording, tabulation and editing process considerably.  
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b) Semi-structured interviews  
Predetermined questions will be posed to each participant in a systematic and 
consistent manner but the participants will also be given the opportunity to discuss 
issues beyond the questions’ confines. 
 
c) Group interviews 
I will use the discussions between my research participants to generate hypotheses 
about how they perceive their participation in their children’s education.  
The group interview will also be used to find out the participants attitudes or opinions 
regarding the guidelines to be formulated to enhance their participation in their 
children’s education. The interviews will be held in an environment that is free from 
noise and that is comfortable.  
 
I will develop the questions carefully to initiate the discussion. All participants will be 
made to feel that their contributions are worthwhile and that they are free to disagree 
with each other. The questions posed will start from general and non-threatening 
questions gradually progressing to more specific and threatening questions.  
 
d) Narratives 
 
I will be using narratives because there are a few premises to this approach that will 
be beneficial to the research, it reflects experience, they are sense-making tools and 
recounting narratives involves reconstructing the experience. 
 
By using narratives I intend to create a deeper reflection than with other data collection 
tools, such as interviews. It will afford the research participants time to reflect on and 
construct their own interpretations. It will serve as a double construction of events – 
the first when the event is first experienced, and the second as they recounted it. 
 
The use of narratives will allow the participants to surface unconscious thoughts into 
consciousness as they creatively engage in the retelling of events . The act of 
constructing a narrative will force them to reflect on the original event. This process is 
a move from preconfiguration (a simple list of events) into reconfiguration 
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(understanding) through the process of configuration (recounting the narrative). During 
this process I aim for the participants to develop insights, learn about the issue, and 
to develop agency as the individual or group is prompted to take action. 
 
 Permission will be sought from the fathers of grade 4 learners prior to their 
participation in the research. Only those who consent will participate. I will be 
administering the interviews and data collection over a three month period.  All 
information collected will be treated in strictest confidence and neither the school nor 
individual fathers will be identifiable in any reports that are written. Participants may 
withdraw from the study at any time without penalty. The role of the school is voluntary 
and the School Principal may decide to withdraw the school’s participation at any time 
without penalty. The data collected may include sensitive information eg. reasons why 
fathers are not involved in their children’s education. If a father requires support as a 
result of their participation in the survey steps can be taken to accommodate this. 
 
e) School Involvement 
Once I have received your consent to approach fathers to participate in the study, I 
will 
 arrange for informed consent to be obtained from participants 
 arrange a time with your school for data collection to take place 
 obtain informed consent from participants 
Further information 
None 
Attached for your information are copies of the Participant Information Statement and 
Consent Form. 
Invitation to Participate 
If you would like your school to participate in this research, please complete and 
return the attached form. 
Thank you for taking the time to read this information. 
Chantel Nel       
Researcher       
NMMU         
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ANNEXURE F: SCHOOL PRINCIPAL CONSENT FORM 
 
 
 
ESTABLISHING GUIDELINES FOR FATHER INVOLVEMENT IN A GRADE 4 
CLASSROOM 
School Principal Consent Form 
I give consent for you to approach fathers of grade 4 learners to participate in the 
Establishing of guidelines for father involvement in a grade 4 classroom. 
 
I have read the Project Information Statement explaining the purpose of the research 
project and understand that: 
 The role of the school is voluntary 
 I may decide to withdraw the school’s participation at any time without penalty 
 Fathers of grade 4 learners will be invited to participate and permission will be 
sought from them.  
 Only fathers who consent will participate in the project 
 All information obtained will be treated in strictest confidence.  
 The fathers’ names will not be used and individual fathers will not be identifiable 
in any written reports about the study.  
 The school will not be identifiable in any written reports about the study.  
 Participants may withdraw from the study at any time without penalty. 
 A report of the findings will be made available to the school. 
 I may seek further information on the project from Chantel Nel on 0782389764.  
 
__________________________   ___________________________ 
Principal      Signature 
 
_________________________    
 Date 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
• South Africa•  www.nmmu.ac.za 
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Please return to: Chantel Nel 
 P O Box 70612 
 The Bridge 
 Port Elizabeth  
 6032 
 or 
 nelchanty@gmail.com 
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ANNEXURE G: REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN 
SCHOOL 
 
The Principal 
Dietrich Primary School 
Grundlingh Street 
Schauderville 
Port Elizabeth 
6000 
7 December 2012 
 
Dear Sir  
  Request for permission to conduct research in school 
 
My name is Chantel Nel and I am a permanent educator at Dietrich Primary School 
and a first year Masters student in Education at the Nelson Mandela Metropolitan 
University in Port Elizabeth. The research I wish to conduct for my Masters dissertation 
involves Establishing Guidelines for Father Involvement in Education. This project will 
be conducted under the supervision of Dr. D. C. Geduld (NMMU). 
This study will include meeting with the fathers of grade 4 learners, completing 
questionnaires and doing focus-group interviews. I intend using a sample of 10 fathers 
of grade 4 learners at the school where I teach. 
 I hereby seek permission from you and the SGB to conduct my research at the afore-
mentioned school. This investigation will be guided by the strict code of ethics, as 
prescribed by the Ethics Committee of NMMU. All data collected will be treated within 
the strictest confidence and, neither the school nor any participant will be identifiable 
in any reports that are written. Participants may withdraw from the study at any time 
without penalty. The role of the school is voluntary and the School Principal may 
decide to withdraw the school’s participation at any time without penalty. 
I will provide you with a copy of my proposal which includes copies of the research 
tools/measure and consent and assent forms to be used in the research process, as 
well as a copy of the approval letter which I will receive from the NMMU Research 
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Ethics Committee (Human). Upon completion of the study, I undertake to provide the 
Department of Education with a bound copy of the full research report. 
If you require any further information, please feel free to contact me at 0740671478 or 
nelchanty@gmail.com 
I hope that my request will meet your favourable consideration. 
 
Thanking you. 
 
……………………………….. 
Chantel Nel 
Persal Number: 51910519 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 116 
ANNEXURE H: LETTER TO FATHER PARTICIPANTS AND CONSENT FORM 
 
LETTER TO FATHER PARTICIPANTS AND CONSENT FORM 
 
DATE: 23 MAY 2014 
Contact person:  Chantel Nel (0740671478) 
 
To whom it may concern 
 
You are being asked to participate in a research study.  We will provide you with the 
necessary information to assist you to understand the study and explain what would 
be expected of you (participant). These guidelines would include the risks, benefits, 
and your rights as a study subject.  Please feel free to ask the researcher to clarify 
anything that is not clear to you.   
 
To participate, it will be required of you to provide a written consent that will include 
your signature, date and initials to verify that you understand and agree to the 
conditions. 
 
You have the right to query concerns regarding the study at any time. Immediately 
report any new problems during the study, to the researcher.  Telephone numbers of 
the researcher are provided.  Please feel free to call these numbers.    
 
Furthermore, it is important that you are aware of the fact that the ethical integrity of 
the study has been approved by the Research Ethics Committee (Human) of the 
university. The REC-H consists of a group of independent experts that has the 
responsibility to ensure that the rights and welfare of participants in research are 
protected and that studies are conducted in an ethical manner.  Studies cannot be 
conducted without REC-H’s approval.  Queries with regard to your rights as a research 
subject can be directed to the Research Ethics Committee (Human), Department of 
Research Capacity Development, PO Box 77000, Nelson Mandela Metropolitan 
University, Port Elizabeth, 6031. 
 
If no one could assist you, you may write to: The Chairperson of the Research, 
Technology and Innovation Committee, PO Box 77000, Nelson Mandela Metropolitan 
University, Port Elizabeth, 6031. 
 
Participation in research is completely voluntary.  You are not obliged to take part in 
any research.  If you choose not to participate in medically related research, your 
 117 
present and/or future medical care will not be affected in any way and you will incur 
no penalty and/or loss of benefits to which you may otherwise be entitled. 
 
If you do partake, you have the right to withdraw at any given time, during the study 
without penalty or loss of benefits.  However, if you do withdraw from the study, you 
should return for a final discussion or examination in order to terminate the research 
in an orderly manner. 
 
If you fail to follow instructions, or if your medical condition changes in such a way that 
the researcher believes that it is not in your best interest to continue in this study, or 
for administrative reasons, your participation maybe discontinued.  The study may be 
terminated at any time by the researcher, the sponsor or the Research Ethics 
Committee (Human).  
 
Although your identity will at all times remain confidential, the results of the research 
study may be presented at scientific conferences or in specialist publications.  
 
This informed consent statement has been prepared in compliance with current 
statutory guidelines. 
 
Yours sincerely 
 
 
 
 
Chantel Nel 
RESEARCHER 
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Participant Consent Form 
 
I give consent to participate in the Establishing of guidelines for greater father 
involvement in reading in a grade 4 English Home Language classroom to improve 
their reading abilities. 
 
I have read the Project Information Statement explaining the purpose of the research 
project and understand that: 
 
 Participation is voluntary 
 I may decide to withdraw my participation at any time without penalty 
 Only fathers who consent will participate in the project 
 All information obtained will be treated in strictest confidence.  
 The fathers’ names will not be used and individual fathers will not be identifiable 
in any written reports about the study. 
 A report of the findings will be made available to the school. 
 I may seek further information on the project from Chantel Nel on 0740671478.  
 
 
__________________________   ___________________________ 
Participant Full name     Signature 
 
__________________________    
 Date 
 
 
Please return to: Chantel Nel 
 20 Amandla Street 
 Cleary Estate 
 Port Elizabeth 
 6059 
 nelchanty@gmail.com 
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ANNEXURE I: PROJECT INFORMATION STATEMENT/LETTER OF INVITATION 
TO PARTICIPANTS 
 
 
 
 
ESTABLISHING GUIDELINES FOR GREATER FATHER INVOLVEMENT IN 
READING IN A GRADE 4 ENGLISH HOME LANGUAGE  
CLASSROOM TO IMPROVE THEIR READING ABILITIES 
Project Information Statement/Letter of Invitation to Participants 
 
My name is Chantel Eve Nel, and I am a M.ed student at the Nelson Mandela 
Metropolitan University (NMMU). I am conducting research on Establishing guidelines 
for greater father involvement in reading in a grade 4 English Home Language 
classroom to improve their reading abilities under the supervision of Dr. Deidre 
Geduld, NMMU. The Provincial Department of Education has given approval to 
approach schools for my research. A copy of their approval is contained with this letter. 
I invite you to consider taking part in this research. This study will meet the 
requirements of the Research Ethics Committee (Human) of the NMMU.  
AIMS OF THE RESEARCH 
The research aims to: 
 Establish guidelines for greater father involvement in reading a grade 4 English 
Home Language classroom to improve their reading abilities. 
SIGNIFICANCE OF THE RESEARCH PROJECT 
The research is significant in three ways: 
1. It will provide information about father’s involvement in reading. 
2. It will provide information about father’s perceptions regarding their participation in 
their child/children’s reading. 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
• South Africa•  www.nmmu.ac.za 
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3. It will provide schools, teachers and parents with guidelines to enhance greater 
father’s participation in their child/children’s reading. 
BENEFITS OF THE RESEARCH TO SCHOOLS 
1. Dissemination of results to schools, Eastern Cape Department of Education, and 
the broader public. 
2. Promote best practices of reading at children’s homes 
3. Benefit learner’s reading development. 
4. Improve relationships between fathers and classroom teachers 
 
School Involvement 
Once I have received your consent to approach fathers to participate in the study, I 
will 
 arrange for informed consent to be obtained from participants 
 arrange a time with your school for data collection to take place 
 obtain informed consent from participants 
Further information 
None 
Attached for your information are copies of the Participant Information Statement and 
Consent Form. 
Invitation to Participate 
 
If you would like your school to participate in this research, please complete and return 
the attached form. 
 
Thank you for taking the time to read this information. 
Chantel Nel       
Researcher       
NMMU  
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ANNEXURE J: RESEARCH PLAN AND METHOD 
RESEARCH PLAN AND METHOD 
 
I will be using a qualitative approach. I choose this method because I intend gathering, 
organizing and interpreting information obtained from my human participants. I will 
conduct in-depth interviews and observations of the participants in a natural and social 
context. The direction of my study will be focused on how to best learn from the 
participants. By using the qualitative approach I am interested in formulating guidelines 
that would bring about greater participatory confidence for fathers from the perspective 
of the research participants. 
 
My research will be conducted from the interpretive paradigm. I choose this paradigm 
as I will be engaging with my participants, spending a lot of time and effort forming a 
trusting relationship in order to understand the details of their life experiences and 
perceptions of them. Because the objective of this kind of research is deep analysis 
rather than statistical comparison and generalization, the number of cases I will be 
examining will be quite small. 
 
In an attempt to understand the participants’ perceptions and assumptions of their own 
involvement, I will employ phenomenology in this study. I will look at the different 
perspectives of the same situation to form a picture of how these participants will view 
their involvement in their own interpretation. A phenomenological study will enable me 
to give voice to participants’ lived experiences of their involvement in their children’s 
reading. This strategy of enquiry will afford me the opportunity to enter the life-world 
of the participants by means of the interaction that the data collection methods, namely 
questionnaire, individual, group interviews and narratives provided. 
 
The methodology that I will be using is participatory action research. It will seek to give 
the participants equal power in the project, value their expertise and experience base. 
The aim of using the participatory research will be to add a new dimension to the 
research project in that the diversity of experience and capacities within the 
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participants group will be seen as an opportunity for the enrichment of the research 
action process, leading to social action or the construction of new meanings.  
 
I will make use of the following data collection strategies: 
 
a. Questionnaires 
 
All partakers will be asked to complete a questionnaire. A standardized form will be 
distributed among the participants to record all responses needed. Bearing in mind 
that the response to a questionnaire is voluntary, I will seek to maintain the interest of 
the participants.  
I will provide precise and clear instructions on how to answer the questions. The 
questions will be divided into logical sections by subject, it will start from the ones that 
are easy to answer and will proceed from general to specific. Personal or sensitive 
questions will be asked last and I will employ the vocabulary of the participants. 
 
The emphasis of the questionnaire will be to conclude the real involvement of fathers 
in the reading development of their child/children and how to establish guidelines to 
bring about greater father involvement in reading in a grade 4 English Home Language 
classroom to improve their reading abilities. The layout of the questionnaire will be 
systematic with sufficient space between questions and answers, which will enhance 
readability.  
 
I will consider the participant’s fatigue when designing the length of the questionnaire. 
Open-ended and multiple- choice questions will be used. The purpose of the open- 
ended questions is to allow the respondents to be free to answer in their own words 
and to express any ideas they think apply. Multiple- choice questions offer specific 
alternatives from which the participants must choose one or more. I will include this 
type of questions because it simplifies the recording, tabulation and editing process 
considerably.  
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b. Semi-structured interviews  
 
Predetermined questions will be posed to each participant in a systematic and 
consistent manner but the participants will also be given the opportunity to discuss 
issues beyond the questions’ confines. 
 
c. Group interviews 
 
I will use the discussions between my research participants to generate hypotheses 
about how they perceive their participation in their children’s education. The group 
interview will also be used to find out the participants attitudes or opinions regarding 
the guidelines to be formulated to enhance their participation in their children’s 
education. The interviews will be held in an environment that is free from noise and 
that is comfortable. I will develop the questions carefully to initiate the discussion. All 
participants will be made to feel that their contributions are worthwhile and that they 
are free to disagree with each other. The questions posed will start from general and 
non-threatening questions gradually progressing to more specific and threatening 
questions.  
 
d. Narratives 
 
I will be using narratives because there are a few premises to this approach that will 
be beneficial to the research, it reflects experience, they are sense-making tools and 
recounting narratives involves reconstructing the experience. 
 
By using narratives I intend to create a deeper reflection than with other data collection 
tools, such as interviews. It will afford the research participants time to reflect on and 
construct their own interpretations. It will serve as a double construction of events – 
the first when the event is first experienced, and the second as they recounted it. 
 
The use of narratives will allow the participants to surface unconscious thoughts into 
consciousness as they creatively engage in the retelling of events. The act of 
constructing a narrative will force them to reflect on the original event. This process is 
a move from pre-configuration (a simple list of events) into reconfiguration 
(understanding) through the process of configuration (recounting the narrative). During 
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this process I will aim for the participants to develop insights, learn about the issue, 
and to develop agency as the individual or group is prompted to take action. 
 
Permission will be sought from the fathers of grade 4 learners prior to their participation 
in the research. Only those who consent will participate. I will be administering the 
interviews and data collection over a three month period.  All information collected will 
be treated in strictest confidence and neither the school nor individual fathers will be 
identifiable in any reports that are written. Participants may withdraw from the study at 
any time without penalty. The role of the school is voluntary and the School Principal 
may decide to withdraw the school’s participation at any time without penalty.  
The data collected may include sensitive information eg. reasons why fathers are not 
involved in their children’s reading. If a father requires support as a result of their 
participation in the survey steps can be taken to accommodate this. 
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ANNEXURE K: APPLICATION FOR ETHICS APPROVAL 
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ANNEXURE L: ETHICS APROVAL  
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ANNEXURE M: LANGUAGE EDITOR  
 
Crowdsteer 
19 Mark Street 
Springfield 
Port Elizabeth 
31 December 2015 
 
To whom it may concern 
This document serves to confirm that the following thesis paper has been checked: 
NAME:   CHANTEL EVE NEL 
STUDENT NUMBER:  …. 
Submitted in fulfilment of the requirements for the degree of  
Master’s in Education in the Faculty of Education 
at the Nelson Mandela Metropolitan University 
This paper has been checked for: 
1. Grammar 
2. Spelling 
3. Punctuation 
4. Other formatting errors 
I have left my comments in the review section.  
Should you have any queries, please do not hesitate to contact me.  
Kind regards 
Johan Vosloo 
0828524377 
 
